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Each SPS building offers a myriad of services to meet each child’s specific needs. These services
are interpreted through placement and service delivery options. Students access inclusion, partial
inclusion, or substantially separate options based on the team process when calculating the least
restrictive setting for individual students. Full inclusion is defined as students having special
education services outside the general education classroom less than 21% of the school day.
Partial inclusion is defined as special education services outside the general education classroom
21-60% of the school day. A substantially separate classroom is defined as special education
services outside the general education classroom more than 60% of the school day. Below is a
description of the services and how they are provided within our school settings.

Preschool Programs:

Prior to turning three-years old, children with a disability(ies) or who may display at-risk profiles,
may be referred to the school district for an initial special education evaluation to determine
eligibility for special education services upon turning three-years old. Early Intervention programs
are provided through the Massachusetts Department of Public Health for children birth to three.
Parents, pediatricians, and private preschool teachers can also refer preschool aged children to
the Shrewsbury Public Schools for an initial special education evaluation if there is a suspicion that
a child may have a disability. Every referral is followed up with an evaluation in all area(s) of
suspected disabilities. If a child is found eligible for special education services, as determined
through this evaluation process, the child is provided with an Individual Education Program (IEP)
developed for his/her/their unique and individual needs.  When considering a placement
recommendation for a child who is found eligible, the least restrictive environment in which the
child is expected to make progress must be provided.  The least restrictive environment for most of
our students is in an integrated or inclusive preschool environment, which includes students with
and without disabilities. A smaller percentage of preschool children require a substantially separate
setting for the majority of their school day as a result of the severity of their disability. This group of
students may also attend a full-day of preschool in order to receive educational benefit. The
District’s preschool programs provide children with and without disabilities an engaging and
challenging preschool experience.

1



Educational Learning Center (ELC) Preschool:
The ELC classroom is designed for students diagnosed with complex learning profiles who require
more time in a specialized classroom to make effective progress in school. This program is led and
supervised by special educators with intensive certification and specialized training. A variety of
teaching methods, guided by the principles of Applied Behavior Analysis (ABA), are utilized. Data
collection and careful progress monitoring determine which instructional methodologies best suit
each student. Integration into the general education setting (preschool classroom) is determined by
the student’s IEP. These students may have support from a trained paraprofessional and behavior
support supervised by the ELC Coordinator. ELC Coordinators supervise the direct teaching staff
and consult with any related service provider that supports the students. The focus of this program
is to provide an age-appropriate and functional education for students. The program is highly
individualized to meet the student's unique learning needs and may have a combination of
substantially separate and inclusive environments tailored to the needs of each student. Most
students in this program require highly modified curriculum content based on their complex
learning needs. The curriculum may include academics, functional life skills, activities of daily living
and social skills. As needed, students may also require behavior support across their educational
settings. Students typically have a substantially separate program, with individually designed
inclusion opportunities with the goal being to teach skills that can be applied at the greatest level of
independence across settings.

Integrated Classrooms:
Preschool aged students with and without disabilities are enrolled in our integrated classrooms.
Children with disabilities are enrolled based on their IEP’s placement determination. Children
without disabilities are enrolled by their parents/guardians. Early childhood special education
teachers, certified to teach both children with and without disabilities, provide preschool curriculum
and instruction for up to fifteen students with a ratio of seven students with disabilities to eight
students without disabilities. Our curriculum is based on the Massachusetts Curriculum
Frameworks, Early Childhood Program Standards, and Guidelines for Preschool Learning
Experiences.

Walk-in Services:
Students ages three to five who are in need of therapies such as speech and language,
occupational therapy, and physical therapy, may receive walk-in services. Parents accompany their
child during their prescribed therapy sessions each week and are provided with consultation on
how to best support their child at home.
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Elementary Programs- Kindergarten-Grade 4:

Inclusion:
Special education teachers, instructional aides, and/or related service providers deliver inclusion
support in the general education classroom to students with IEPs who are working at grade level or
very close to grade level. Supports can range from assistance with organization and/or attentional
strategies; specialized instruction in reading, writing, and math; or self-regulation strategies, all
within the context of the grade level curriculum being delivered. The special education liaison
works closely with the general education teacher to ensure students receive the appropriate
accommodations needed to make effective progress toward identified IEP goals as well as
progress within the general curriculum.  Students identified for inclusion supports do not require
extensive modifications to curriculum.

Learning Skills:
Learning Skills programs provide direct special education services, typically in language arts
and/or mathematics, to students who require varying levels of skill development in a small group
setting. All students who receive learning skills services remain included in their grade-level
general education classrooms for all subjects, but require direct specialized instruction with
identified entry skills as well as pre-teaching/re-teaching of grade-level materials. The frequency of
the small group is determined by each IEP team based upon the individual student’s needs and
learner profile.. A variety of instructional techniques are utilized including structured, multisensory
reading and math programs. There are learning skills programs in all of the elementary schools.

Co-Taught Classrooms:
The co-teaching model of service delivery allows general and special educators to differentiate and
deliver instruction with assurances that all students have full access to the grade-level expectations
of the general curriculum while also receiving specially designed instruction. Co-teaching is
designed to address the needs of students in an inclusive classroom by having a general
education teacher and a special service provider (e.g., special education teacher, speech/language
pathologist) teach together in the same classroom, for a large portion of academic instruction time,
to meet the needs of individual students.

Educational Learning Center (ELC), Grades K-4:
The ELC classroom is designed for students diagnosed with complex learning profiles who require
more time in a specialized classroom to make effective progress in school. This program is led and
supervised by special educators with intensive certification and specialized training. A variety of
teaching methods, guided by the principles of Applied Behavior Analysis (ABA), are utilized. Data
collection and careful progress monitoring determine which instructional methodologies best suit
each student. Integration into the general education setting is determined by the student’s IEP.
These students may have support from a trained paraprofessional and behavior support
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supervised by the ELC Coordinator. ELC Coordinators supervise the direct teaching staff and
consult with any related service provider that supports the students.  The focus of this program is
to provide an age-appropriate and functional education for students. The program is highly
individualized to meet the student's unique learning needs and may have a combination of
substantially separate and inclusive environments tailored to the needs of each student. Most
students in this program require highly modified curriculum content based on their complex
learning needs. The curriculum may include academics, functional life skills, activities of daily
living, and social skills.   As needed, students may also require behavior support across their
educational settings. Students typically have a substantially separate program, with individually
designed inclusion opportunities with the goal being to teach skills that can be applied at the
greatest level of independence across settings.
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Middle Schools- Grades 5-8:

Inclusion:
Special education teachers, instructional aides, and/or related service providers deliver inclusion
support in the general education classroom to students with IEPs who are working at grade level or
very close to grade level. Supports can range from assistance with organization and/or attentional
strategies; specialized instruction in reading, writing, and math; or self-regulation strategies, all
within the context of the grade level curriculum being delivered. The special education liaison
works closely with the general education teacher to ensure students receive the appropriate
accommodations needed to make effective progress toward identified IEP goals as well as
progress within the general curriculum.  Students identified for inclusion supports do not require
extensive modifications to curriculum.

Co-Taught Classrooms:
Classrooms in this model include both a general and special education teacher for core academic
content in English language arts and mathematics, as well as paraprofessional support for science
and social studies. Planning and instruction both occur in tandem between general and special
education teachers, allowing for more services to be provided within the general education
classroom. Modifications required by students in this model are built into the structure of every
lesson. Students in this model have access to more frequent, teacher-lead, small group instruction
opportunities, shifting responsibility from paraprofessional support to direct teacher instruction and
modifications.

Essential Skills:
Students who require modifications to the complexity of the curriculum content or who require a
pace of learning that is significantly modified from the general education classroom, are
recommended for this model.  Students receive English language arts and/or mathematics
curriculum in the small group, special education classroom taught by a special education teacher.
A majority of students receive science and social studies instruction in the general education
classroom with the support of a paraprofessional, and have varying levels of curriculum
modification provided by a special educator based on individual need.

Learning Skills:
Learning skills classes are provided to develop learning and compensatory strategies that will
enhance the progress students make in their core curriculum content classes. Learning skills
classes also provide an opportunity to pre-teach curriculum content, allowing students to achieve
success when presented with information in the general education classroom, or to re-teach
concepts covered in the content classes as needed. Other areas addressed include: test taking;
study skills; an emphasis on self-advocacy; and executive functioning skills including material
management, organization skills, breaking down long term projects into smaller and more
manageable deadlines, homework preparation (i.e. ensuring students know what assignments they
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have, where to find them, have a system in place, and are prepared to do their homework
independently). The number of learning skills classes provided weekly is determined on an
individualized basis, based on a number of factors including level of student need, as well as other
services required by the student.  Learning skills classes may be offered to students receiving
inclusion supports, CoTaught model, and Essential Skills models of service delivery, since there is
a heavy focus on supporting the content and instruction provided in the general education
classroom.

Intensive Learning:
Students with complex learning needs who require substantial modifications to curriculum content
in order to access their education may receive all of part of their instruction in a small group setting
with a teacher licensed in severe special education. Curriculum is highly modified, presented in
functional applications, and presented at students’ instructional levels, with focus on small groups,
individualized support as needed, and frequent breaks. Independence is an area of focus in the
program. There is a strong emphasis on communication, self advocacy, and social skill instruction
throughout the day to ensure the greatest level of success. Students in this substantially separate
setting are provided opportunities for inclusion in the general education setting through
collaboration between the general education and special education teachers, and based on
individual student needs.

Educational Learning Center (ELC):
The ELC classroom is designed for students diagnosed with complex learning profiles who require
more time in a specialized classroom to make effective progress in school. This program is led and
supervised by special educators with intensive certification and specialized training. A variety of
teaching methods, guided by the principles of Applied Behavior Analysis (ABA), are utilized. Data
collection and careful progress monitoring determine which instructional methodologies best suit
each student. Integration into the general education setting is determined by the student’s IEP.
These students may have support from a trained paraprofessional and behavior support
supervised by the ELC Coordinator. ELC Coordinators supervise the direct teaching staff and
consult with any related service provider that supports the students.  The focus of this program is
to provide an age-appropriate and functional education for students. The program is highly
individualized to meet the student's unique learning needs and may have a combination of
substantially separate and inclusive environments tailored to the needs of each student. Most
students in this program require highly modified curriculum content based on their complex
learning needs. The curriculum may include academics, functional life skills, activities of daily
living, social skills, and pre-vocational training.  As needed, students may also require behavior
support across their educational settings. Students typically have a substantially separate program,
with individually designed inclusion opportunities with the goal being to teach skills that can be
applied at the greatest level of independence across settings.
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Students at the middle level have opportunities to participate in general education or adapted
electives, such as PE, Music, and Art.  Students may also access other appropriate courses with
support. The goal is to teach skills that can be applied at the greatest level of independence.
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High School- Grades 9-12:

Inclusion:
Students are assigned to supported classes, based upon their level of need and the service
delivery of their IEPs. Instructional aides provide support within the general education classrooms,
under the supervision of special education liaisons. Supports can range from assistance with
organizational strategies, academics, and/or social emotional needs within the context of the state
standards grade level curriculum being delivered.

Co-Taught Classrooms:
Classrooms in this model include both a general and special education teacher for core academic
content in English, Math, or Science. Planning and instruction occur in tandem between general
and special education teachers, allowing for more services to be provided within the general
education classroom. Modifications required by students in this model are built into the structure of
content units.  Students in this model have access to teacher-lead, small group instruction
opportunities, shifting responsibility from paraprofessional support to direct teacher instruction,
modifications, and support.

Essential Skills:
Students who require modifications to the complexity and delivery of the curriculum content, or who
require a pace of learning that is significantly modified from the general education classroom, are
recommended for this model by the IEP Team.  Students may receive ELA, Math, or US History
curriculum in the small group, instructed by a special education teacher.

Learning Skills:
Based upon their IEP service delivery, students are assigned to a learning skills class to develop
learning and compensatory strategies that will enhance the progress that they make in their
general education courses. Other areas addressed include: test taking; study skills; an emphasis
on self-advocacy; and executive functioning skills including material management, organization
skills, breaking down long term projects into smaller and more manageable deadlines, homework
preparation (i.e. ensuring students know what assignments they have, where to find them, have a
system in place, and are prepared to do their homework independently). Students in Learning
Skills classes also work on transition and self- determination skills with their liaisons. These
include, but are not limited to: resume writing, career exploration, aptitude and interest surveys,
and self-advocacy skills. The number of learning skills classes provided weekly is determined on
an individualized basis, based on a number of factors including level of student need, as well as
other services required by the student.  Learning skills classes may be offered to students
receiving inclusion supports, CoTaught model, and Essential Skills models of service delivery,
since there is a heavy focus on supporting the content and instruction provided in the general
education classroom.
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Educational Learning Center (ELC):
The ELC classroom is designed for students diagnosed with complex learning profiles who require
more time in a specialized classroom to make effective progress in school. This program is led and
supervised by special educators with intensive certification and specialized training. A variety of
teaching methods, guided by the principles of Applied Behavior Analysis (ABA), are utilized. Data
collection and careful progress monitoring determine which instructional methodologies best suit
each student. Integration into the general education setting is determined by the student’s IEP.
These students may have support from a trained paraprofessional and behavior support
supervised by the ELC Coordinator. ELC Coordinators supervise the direct teaching staff and
consult with any related service provider that supports the students.  The focus of this program is
to provide an age-appropriate and functional education for students. The program is highly
individualized to meet the student's unique learning needs and may have a combination of
substantially separate and inclusive environments tailored to the needs of each student. Most
students in this program require highly modified curriculum content based on their complex
learning needs. The curriculum may include academics, functional life skills, activities of daily
living, social skills, and pre-vocational training.  As needed, students may also require behavior
support across their educational settings. Students typically have a substantially separate program,
with individually designed inclusion opportunities with the goal being to teach skills that can be
applied at the greatest level of independence across settings.

Students at the high school level have opportunities to participate in general education or adapted
electives, such as PE, Music, and Art.  Students may also access other appropriate courses with
support. The goal is to teach skills that can be applied at the greatest level of independence.

Students may also participate in community based learning experiences in which they travel to
local stores, restaurants, and businesses on a regularly scheduled basis to learn the essential
skills related to independent living.

Mobile On Site Vocational Education (M.O.V.E):
M.O.V.E. is an elective class, scheduled through IEP team meetings, that allows students to get
functional job experience at community settings with support.  It operates each school day during
two class periods, although each student schedule is individualized to allow for work/academic
balance.  Students travel to a nearby establishment (currently the AC Marriott Hotel in Worcester),
where they complete a variety of skills including but not limited to housekeeping, gardening,
clerical tasks, basic food prep kitchen, and organization of common areas of the hotel.  All students
rotate through each work area on a weekly basis.  There are a variety of short-term activities
combined with regular long-term projects throughout the year, planned and implemented in
partnership with the hotel management.  Students work with a site supervisor, special education
teacher, and instructional aides.. Skills targeted are individualized but may include, communication
with support staff and customers, self advocacy, accepting feedback professionally, independent
problem solving, following a list of professional rules, building task acquisition skills, and
maintenance of mandated work attire.
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In-School Work Experience:
The In-School Work Experience course provides each student enrolled the opportunity to have
hands-on work experience in various skill areas within the high school setting. The intent of this
experience is to build and master generalized employable skills. These skills may include following
directions, time management, completing a task, self advocating, communication, accepting
feedback, and quality of work. Samples of In-School Work Experience include: recycling,
mail/package delivery, assisting food service staff with essential cafeteria tasks, operating the Daily
Grind coffee cart, etc.

Transition Services:
Students participate in frequent transition lessons within the structure of Learning Skills class.   The
term “transition services” means a coordinated set of activities for a child with a disability that:
● Is designed to be within a results-oriented process, that is focused on improving the academic
and functional achievement of the child with a disability to facilitate the child’s movement from
school to post-school activities, including postsecondary education, vocational education,
integrated employment (including supported employment); continuing and adult education, adult
services, independent living, or community participation
● Is based on the individual child’s needs, taking into account the child’s strengths, preferences,
and interests
● Includes instruction, related services, community experiences, the development of employment
and other post-school adult living objectives, and, if appropriate, acquisition of daily living skills and
functional vocational evaluation.
● Prepares students for active and meaningful participation in their IEP meetings.

In addition to the Transition Lessons conducted during Learning Skills, students with disabilities at
SHS also have the opportunity to participate in monthly Pre-Employment Transition Services
(Pre-Ets) workshops, through Easter Seals.
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Post Secondary- 18-22 Years Old:

RISE (Reaching Independence Through Supported Employment)
In the RISE program, students, ages 18-22 who qualify, will receive education surrounding the
skills needed to successfully and independently navigate their world. These skills include
employment, functional academics, community access and safety, health and relationships,
independent living, and leisure skills. The more independent students are with these skills the
easier it will be for them to participate in the local community alongside their peers. For many
students it is important that these functional life skills are specifically taught and practiced. Through
the RISE program students receive direct instruction in each of these skill areas through individual
and small group instructional opportunities. The curriculum includes a wide variety of skills within
each of the identified life skill areas and includes informational lessons along with hands-on skill
building practice. Students have the opportunity to practice skills within the RISE classroom
environment along with the natural community setting.
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Related Services- Preschool - Grade 12:

Related service providers are highly trained and licensed professionals in a variety of areas to
support students with and without disabilities in both direct and indirect ways in our school
communities.  While the majority of their work is dedicated to providing IEP services to students
with disabilities, they are also integral members of the school buildings, and may contribute directly
or indirectly in many ways, including attending parent and team meetings, research of specific
disabilities and best practices, collaboration and coordination with other adults in order to support
students, implementing behavior support plans, modification to curriculum, and developing home
programs for carry over.

School Health Services/Nursing:
In regards to Special Education, school health services and school nurse services refers to health
services that are designed to enable a child with a disability to receive free appropriate public
education (FAPE) as described in the child’s IEP.  School nurses provide medical care and
supports for all students in our buildings, including the treatment of students with acute and chronic
medical or mental health conditions, or other disabilities that may require Special Education
services. School nurse activities include: administering prescribed medications and treatments on
a scheduled or as needed basis; collaborating with colleagues and families in the development of
Individualized Healthcare Plans, IEP’s and Section 504 plans for medical and mental health needs;
communication with community providers to clarify medically necessary interventions, restrictions
and/or accommodations; training and providing information to staff regarding medical conditions
and student needs in order to ensure safe learning environments.

Speech and Language:
School based speech and language services occur across all levels, preschool through high
school.  Communication disorders that may impact a student’s access to curriculum and have
educational relevance are identified through evaluations, and addressed through targeted
interventions by a certified Speech and Language Pathologist (SLP).  Communication disorders
may include any one and/or combination of impairment in the areas of language, speech sound
production/articulation, fluency, voice, and hearing, and may impact a student’s personal, social,
emotional, academic and/or vocational skills.  Service delivery models range from consultation,
direct in-classroom services, direct small group and/or individual services out of the classroom, or
‘walk-in’ services for students who are not enrolled in the district public school, depending on the
impact of the communication disorder on educational performance.  The Speech and Language
Pathologist works collaboratively with school-based teams, specialists and families to ensure
consistency and effectiveness of services across all aspects of the students communication needs.
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Occupational Therapy:
Occupational therapy in the public schools is a related service that works with the educational team to
support students in accessing their curriculum and the school environment. Occupational therapists
provide assessments, consultations, and therapy for students who demonstrate difficulties with
developmental and functional skills that interfere with their ability to participate effectively in the school
setting.  Areas in which they provide direct and consultative services include fine motor development,
postural stability, sensory processing skills, attention, motor planning, visual perceptual skills,
writing/drawing ability, self-care/independent living skills, and pre-vocational skills. Given their expertise
in activity and environmental analysis, they may also modify activities or the environment, adapt
equipment, and utilize assistive technology in order to reduce barriers to participation. Occupational
therapists work collaboratively with other team members to empower students to access their education
and settings across all aspects of their school day, including classrooms, hallways, the cafeteria, and
the playground, as safely and independently as possible.

Physical Therapy:
Physical therapy services generally address a child’s posture, muscle strength, mobility, and
organization of movement in educational environments. The purpose of physical therapy services
in the public schools is to ensure that students can safely and effectively access their school
environment and curriculum. This includes participation in activities in and out of the classroom
including recess and PE (Physical Education) or APE (Adaptive Physical Education) classes. It is
also designed to ensure that students are as functionally independent as possible within the school
building. It is the role of the physical therapist (PT) to evaluate a child for potential challenges with
gross motor development and/or physical impairments that may prevent or limit a student’s ability
to access their educational program and to develop a plan for appropriate accommodations and/or
interventions.

Counseling & Mental Health Services:
A collaborative approach is taken to working with students presenting with mental health,
emotional, social, and/or behavioral challenges.  School teams consisting of School
Psychologist(s), School Counselor(s), School Adjustment Counselor(s), Administrators, Special
Educators, and consultation with Clinical Coordinators, District Social Worker, Psychiatrist, and/or
Clinical Fellows, work together to identify students with needs in this area, provide
recommendations, interventions, and support, and closely monitor cases.  Identification of students
in this area is accomplished by a variety of means, which includes at a minimum, Early Intervening
Teams (EIT) or Student Support Teams (SST), referrals by individual faculty members, and review
of discipline logs.  Once a student has been identified, an individualized plan is designed to meet
the student’s mental health needs utilizing a multi-tiered systems of support approach. This may
include, but is not limited to, offering evidence-based interventions and strategies, progress
monitoring, counseling in a group or 1:1 setting, or communication with families and outside
providers. Evaluations can also be conducted within the district to answer questions related to a
student’s disability area, if any, as well as the student’s ability to access curriculum, and any needs
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for outside support.  Finally, the district works with families to obtain outside services as
appropriate, via individual insurance policies.

BRYT (Bridge for Resilient Youth in Transition) Program: Sherwood, Oak, & SHS
BRYT provides clinical support, academic coordination, family support, and care coordination
services to Sherwood and Oak Middle students who are transitioning back to a full schedule after
missing extensive amounts of learning due to serious mental health, medical, and/or life transition
challenges. BRYT is a short-term, intensive general education program open to students with and
without disabilities; its supports are customized to each student’s needs, culturally competent,
clinically informed, and flexible. Program staff strive to coordinate resources and the wider
community, and partner effectively with families, to help each participating student make the most
efficient transition possible and finish the school year on track for graduation.

Core Services:

● Direct clinical support to students: intentional/planned clinical supports (customized to each
student), on-demand supports; crisis intervention where needed.

● Academic coordination: direct academic support (tutoring) along with
communication/negotiation with a student’s teachers to modify assignments and/or secure
direct teacher support as needed for the student to demonstrate sufficient mastery to
accrue credits.

● Family engagement: consistent, culturally-appropriate two-way communication with
parents/guardians about student progress needs; provision of support, learning, and
leadership opportunities for family members.

● Care coordination: consultation/collaboration with all in-school supports and collateral
providers available to each student to maximize her/his success.

Psychologist:
The school psychologists are responsible for assessing students who are initially referred to
special education and re-evaluating students who are receiving services a minimum of every three
years. They also meet with individual and small groups of students to provide counseling services.

School Adjustment Counselor:
Adjustment counselors, available at the elementary, middle schools and high school, play a vital
role in identifying, supporting and intervening when students’ exhibit social, emotional or mental
health related challenges in the school environment. They meet with individual and small groups of
students to provide evidence-based therapeutic support to students. This may also include support
to the student and family to assist with school and/or home issues that may prevent the student
from achieving his/her academic potential. The adjustment counselors interact regularly with staff,
parents/guardians, and administrators in an effort to build relationships that will foster positive
strategies to assist students. They may also interact with representatives from state agencies such
as the Department of Children and Families (DCF), Department of Mental Health (DMH),
Department of Developmental Services (DDS), or Department of Youth Services (DYS).
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District Social Worker:
The District Social Worker is a full time, Licensed Independent Clinical Social Worker (LICSW) who
works with all students across the district. The main role is to provide strategies and prevention
intervention, referrals, and wraparound support. This may include issues surrounding substance
abuse, physical, emotional, or sexual abuse or neglect concerns, foster care, violence, health,
access to healthcare, and changes to the family system (i.e. food insecurity, homelessness). The
district social worker collaborates with building administration, school counselors, school
adjustment counselors, psychologists, nurses, and clinical coordinators to help support students.

Clinical Coordinator:
The Clinical Coordinator is a full time Master’s level Board Certified Behavior Analyst who works
with all students across the district. SPS has four Clinical Coordinators to meet the needs of our
student body. The Clinical Coordinator’s primary responsibility in general education is to support
the classroom teacher(s) in the implementation of evidence-based behavioral strategies that help
struggling students more successfully engage in learning. This support may be provided through
any of the following: consultation, staff training, conducting behavioral observations or more
formalized evaluations, and/or the development of Positive Behavior Support Plans. The primary
responsibilities in special education are to develop instructional procedures, develop data
collection and analysis procedures, supervise home support programs, consult to district-wide
programs, and provide professional development. In addition, the Clinical Coordinator works
closely with building administrators, school psychologists, adjustment counselors and other service
providers, using a problem-solving model to support students.

Community Partnership:
SPS currently has a contract with Shrewsbury Youth and Family Services (SYFS), a family
centered program that expands the mutual capacity of schools. SYFS connects students and
families to community-based resources to provide a flexible, comprehensive and accessible
system of services to children with mental health needs that are beyond the scope of the school,
but who do not meet traditional eligibility requirements for state agency support. SYFS utilizes a
wraparound model to serve at-risk students and their families whose challenges prevent success
and well being in school.
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