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Items Suggested time allotments 
 
 
I. Public Participation  
 
II. Chairperson’s Report & Members’ Reports  
 
III. Superintendent’s Report  
 
IV. Time Scheduled Appointments: 
     A.   District Goals 2015-2017: Report 7:10 – 7:30 
     B.   Strategic Planning: Report on Potential Priorities 7:30 – 8:15 

 
V. Curriculum 

 
VI. Policy  
  
VII. Finance & Operations 
      A.  Fiscal Year 2018 Staffing Levels: Report 8:15 – 8:30 
      B.  Enrollment Projections: Report 8:30 – 8:55 

 
VIII. Old Business 
 
IX. New Business  
 
X. Approval of Minutes 8:55 – 9:00 

 
XI. Executive Session  

 
XII. Adjournment        9:00 
 
                                        Next regular meeting: December 6, 2017 
 
 
 
 
 



 

 
 

SHREWSBURY  PUBLIC SCHOOLS 
SCHOOL COMMITTEE MEETING  

ITEM NO: I Public Participation MEETING DATE:  11/29/17  
 
SPECIFIC STATEMENT OR QUESTION: 
Will the School Committee hear thoughts and ideas from the public regarding the operations and the programs of 
the school system? 
 
BACKGROUND INFORMATION: 
Copies of the policy and procedure for Public Participation are available to the public at each School Committee 
meeting. 
 
ITEM NO: II. Chairperson’s Report/Members' Reports  
 
SPECIFIC STATEMENT OR QUESTION: 
Will the School Committee hear a report from the Chairperson of the School Committee and other members of the 
School Committee who may wish to comment on school affairs? 
 
BACKGROUND INFORMATION: 
This agenda item provides an opportunity for the Chairperson and members of the Shrewsbury School Committee 
to comment on school affairs that are of interest to the community. 
 
STAFF AVAILABLE FOR PRESENTATION: 
School Committee Members 
Dr. B. Dale Magee, Chairperson 
Mr. Jon Wensky, Vice Chairperson 
Ms. Sandra Fryc, Secretary 
Ms. Erin Canzano, Committee Member 
Mr. Jason Palitsch, Committee Member 
 

 
ITEM NO: III. Superintendent's Report  
 
SPECIFIC STATEMENT OR QUESTION: 
Will the School Committee hear a report from Dr. Joseph M. Sawyer, Superintendent of Schools? 
 
BACKGROUND INFORMATION: 
This agenda item allows the Superintendent of the Shrewsbury Public Schools to comment informally on the 
programs and activities of the school system. 
 
STAFF AVAILABLE FOR PRESENTATION: 
Dr. Joseph M. Sawyer, Superintendent of Schools 
 
ACTION RECOMMENDED FOR ITEMS I, II, & III: 
That the School Committee accept the report and take such action as it deems in the best interest of the school 
system. 
 



 

 
 

SHREWSBURY  PUBLIC SCHOOLS 
SCHOOL COMMITTEE MEETING  

 
ITEM NO:  IV. Time Scheduled Appointments: MEETING DATE: 11/29/17 

 A.   District Goals 2015-2017: Report  
 
 
 
 
 
BACKGROUND  INFORMATION: 
 
Under the umbrella of the district’s strategic priorities and goals, additional specific goals were set for 
for the two-year period including 2015-16 and 2016-17. Ms. Clouter will provide an 
update on progress toward these goals. 
 
The update is enclosed. 
 
 

 
ACTION RECOMMENDED: 
 
That the School Committee hear a report on the status of district goals and take whatever steps it deems 
necessary in the interests of the Shrewsbury Public Schools. 
 
 
 
 
STAFF AVAILABLE FOR PRESENTATION: 
 
Ms. Amy B. Clouter,  Assistant Superintendent for Curriculum, Instruction, & Assessment 
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SHREWSBURY PUBLIC SCHOOLS 
Office of Curriculum, Instruction & Assessment 

100 Maple Avenue, Shrewsbury, MA  01545 
Phone: 508-841-8403     Fax: 508-841-8661 

Amy Clouter, Assistant Superintendent 

 
 
 

An Update on District Goals  
Presented to the School Committee 

November 29, 2017 

 
 

 
Introduction 

 
On April 8, 2015, the School Committee unanimously approved two-year district goals. 
These goals were linked to our strategic priorities and designed to fuel the work of two 
important groups- students and staff. Accordingly, our goals were delineated in two broad 
categories: 

• Professional practice goals 
• Student learning goals 

 
For the past two years, our Professional Practice goals have shaped the work of teachers and 
teams at all levels across the district. Last Spring Mrs. Banios, Shrewsbury’s former Assistant 
Superintendent, shared several reports detailing progress on these priorities. A summary of 
her findings can be found on the district website, here: 
http://schools.shrewsburyma.gov/district/Strategic-Planning-Assessment.cfm 
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Background Information 
 
This past spring a number of recommendations were included within each strategic priority 
report to the School Committee. What follows is a summary of the suggestions shared by 
Mrs. Banios and the educators that joined her for the strategic priority presentations.  
 
Summary of Recommendations   
 
Engage & Challenge All Students 

• Together with parents and other stakeholders, develop a common vision for PBL education in 
SPS by revisiting the question of what a successful graduate should know and be able to do. 

• Explore providing dedicated resources, primarily in the form of personnel, that would facilitate 
connections to the community.  

• Rethink school structures. Collect data about the degree to which areas in the curriculum 
where all students have access to PBL and assess how well current structures and schedules 
serve our collective student body.  

Enhance Learning Through Technology 
• Sustain efforts to integrate technology into routine instruction. 
• Continue to emphasize digital citizenship and responsible use of devices. 
• Explore models of technology integration at the Elementary level, specifically for students in 

grades PreK-3.  
 
Promote Health & Wellness 

• Continue current Health and Physical Education education efforts in our classrooms and the 
community 

• Continue to support SCAPE and its efforts to raise awareness about substance abuse and 
prevention. 

•  Address growing concerns about student mental and behavioral health.  

Increase Value to the Community 

• Maintain our reputation as a high performing school district and explore ways to expand 
achievement opportunities. 

• Continue to promote community service. 
• Prepare students to be successful with the next generation of state assessments. 

These recommendations are pertinent to the ongoing strategic planning currently underway. 
This remainder of this report seeks to provide information about the district’s efforts to meet 
targets for Student Learning goals. These goals targeted student achievement in two distinct 
content areas, Writing and Math: 
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• In spring 2017, the number of students meeting the proficiency benchmark on Pre-K-

12 common writing assessments will increase by at least 5% in each grade level 
compared with the baseline established in 2016. 
 

• In spring 2017, the number of students meeting the proficiency benchmark on Pre-K-
12 common math assessments will increase by at least 5% in each grade level 
compared with the baseline established in 2016. 
 

This update on student progress will also inform our efforts at continuous improvement in a 
similar way.  
 
 

Update on Student Learning Goals 
 
Overview 
 
In his book Learning by Doing, Rick DuFour described teacher teams that use data in this 
way as ‘professional learning communities’ or PLCs. His word for the most skillful of these 
teams was “accountable”. Accountable teams:  
  

• Use data to inform instruction 
• Calibrate their scoring to make sure assessments are fair 
• Administer assessments consistently across grades and levels 
• Monitor student progress and adjust instruction accordingly 

 
Shrewsbury has used the PLC model to drive improvement for some time, and it’s clear that 
using data is part of the district’s culture at each level. At the same time, educators have 
used data in different ways at each level, and it’s clear that we have work to do to align our 
efforts. One of the challenges of analyzing district data is that in some cases the baseline was 
not recorded. At some levels the targets were not clearly articulated. Thus it’s difficult to say 
whether we have met the 5% target.  
 
 
Writing 
 
In the fall of 2012, teachers began implementing the Shrewsbury Writing Project. Shortly 
thereafter, educator teams across the district adopted common assignments to assess 
writing. Teachers used professional development and department meeting time to create 
and discuss assessment results. Moreover, at every level educators used common rubrics to 
assess student progress, reflect on the data with colleagues, and to collaborate with 
colleagues to inform or adjust their instruction. 
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Data was collected in consistent ways at the Elementary level. This is a snapshot of the 
tracking document used to measure student progress by trimester in Grade 1, for example: 
 
As you can see, each piece was scored for a number of writing components:  

• Development of ideas 
• Organization 
• Clarity and 
• Use of language conventions 

 
What you can’t see is that each teacher’s scores are 
visible to the whole team by tab. This helps 
teachers to compare results with an eye towards 
analyzing trends and looking for effectiveness. The 
impromptu sharing that follows group discussions 
helps teams to revise lesson plans, share 
methodology and resources and even group kids 
for follow up.  
 
Finally, the process for entering and analyzing data 
is consistent across the Elementary level. This 
means that it’s possible to look at student 
performance across schools as well.  

 
What do the results show us? Scores and rates of student progress vary by grade. Overall 
students consistently demonstrate growth from Trimester 1 to Trimester 3 within a given 
year. For example, 15% of Floral Street students in second grade scored in the Proficient 
range in Trimester 1. By Trimester 3, 66% of students were working at this level. However, it’s 
not possible to accurately compare results from one year to the next because from year to 
year collection efforts were inconsistent. In some cases the variances reflect deliberate 
changes in scoring. In others calculating overall results is difficult because not all teachers 
entered their scores in the same ways. Similar challenges persist with data collection efforts 
at the secondary level, for different reasons.  
 
At the middle level, teachers elected to use MCAS data as a primary tool for data analysis 
since students are tested in this way each year. Although this approach makes sense, the 
changes in the test itself makes assessing growth impossible. On the other hand, item 
analysis of the different kinds of writing students are asked to do revealed helpful trends.   
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Middle School Results, 2017: 
 

 
 
 
 
 
 
 
 

 

Overall our middle school students are scoring between 8-14 percentile points above state 
average, which is in line with most of where students scored on most items.  Students in 
grades five and six had some of the lower scores overall, yet students in these grade levels 
scored over 10 percentage points higher than the state on all three writing tasks.  
 
Language use and conventions scores showed as a strength across the board. Eighth graders 
posted the highest scores for this element, with 70% of students scoring in the Proficient 
range in this area in all types of writing. Idea development scores lag behind, and honing in 
on this area is a good goal.  
 
At Shrewsbury High School teachers in all departments worked to include Writing 
assessments in their practice.  Initial Writing data was recorded by the students themselves. 
Over the course of the two years teachers joined the effort; they also adjusted how data was 
collected and used. Over time a change in guidance from the state that deemphasized the 
importance of using ‘district determined measures’ (DDMs) led to a lack of clarity about 
expectations for data collection. It’s important to note however that many teachers collect 
and individually analyze data to guide instruction in their classrooms.  
 
Mathematics 
 
Data discussions at the Elementary level are informed by student work on two different 
problems. As with Writing, teachers at the Elementary level enter Math data in consistent 
ways. Moreover, at this level teachers across the district look at scores from previous years as 
guides to anticipate aspects of the curriculum where most students struggle.  
 
 
 
 
 
 

 5th 6th 7th 8th 

Expository - Lit. Analysis 52% 53% 53% 56% 

Narrative 64% 54% 70% 65% 

Expository - Informational 64% 51% 53% 60% 
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This is a picture of what those sheets look like for a typical team:  
 
 
Teacher A 
Teacher B 
Teacher C 
Teacher D 
 
 
Again, the good news is that students typically demonstrate considerable progress within a 
given year. Further, anecdotal reports suggest that successive training in problem solving 
techniques have helped students in all grades to improve their ability to solve complex 
problems. That said, while student scores help to inform instruction, inconsistency in data 
entry over time made it difficult to make reliable interpretations of the results at this time.   
 
In grades 5 and 6 the only comprehensive grade level data at hand comes from MCAS and 
PARCC. As noted above changes in the test itself make tracking student growth difficult.  In 
grade 5, educators have developed a common rubric and problem-solving tasks to promote 
modeling and communication, but the data that’s resulted is inconclusive because the tasks 
still under development.  Fortunately we will have an opportunity to establish baseline data 
for these tasks in spring 2018.  
 
So how can we look at student work in Math? A snapshot of student work gives us some 
insights.  Unit assessment data for one module, "Comparing Bits & Pieces" allows us to look 
at data from November of each year in Grade 6:  

• In 2015-16 87% of students who took the assessment scored 3 or better. 
• In 2016-17 84% of students who took the assessment scored 3 or better 

 
In grades 7 and 8, spring benchmark assessments allow us to compare results from May of 
each year in Grade 7: 

• In 2015-2016 28% of students who took the spring benchmark scored 80% or better 
(Median score = 63%) 

• In 2016-17 40% of students who took the spring benchmark scored 80% or better 
(Median score = 70%) 

 
Here are the results for Grade 8: 

• In 2015-16 52% of students who took the spring benchmark scored 80% or better 
(Median score = 80%) 

• In 2016-17 48% of students who took the spring benchmark scored 80% or better 
(Median score = 78%) 

 
Again, now that more consistent data collection methods are in place, in the future looking 
at rates of achievement over time will be easier.  
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Conclusion  

 
To assess comes from the Latin word assidere which means ‘to sit by’. Although teachers are 
not often able to observe every student individually, student work affords teachers a unique 
opportunity to assess both student understanding and skill. However, assessment data is 
only useful when it’s used. In order to realize the full benefit of the information our educators 
are gathering, we all need to do a better job of supporting teams, particularly when they 
work with data. Administrators and teachers alike must look at exemplars together with the 
goal of gleaning what they tell us about student strengths and needs. Most importantly, 
educators must collaborate more consistently within and across levels with the purpose of 
responding to the student needs that emerge from these discussions.  
 
Going forward, I highly recommend that we reexamine our data practices to ensure that the 
assessment data we collect is measureable and meaningful. In places where teams analyze 
assessment results consistently, we must check for consistency of practice. Finally, it’s 
imperative that we look at student achievement as children transition from one level to the 
next as key places to focus future efforts.  
 
 
 
 



 

 
 

SHREWSBURY  PUBLIC SCHOOLS 
SCHOOL COMMITTEE MEETING  

 
ITEM NO: IV.  Time Scheduled Appointments: MEETING DATE: 11/29/17 

 B.   Strategic Planning: Report on Potential Priorities  
 
 
 
 
 
BACKGROUND  INFORMATION: 
 
The Shrewsbury Public School district has been working towards determining the priorities for the next 
five years.  Dr. Sawyer asked Ms. Clouter, Ms. Belsito, and Dr. Lizotte to prepare a report on three 
topics that have been identified from feedback from public forums and the recent online 
Thoughtexchange survey process, namely: 

● 21st century skills 
● Inclusive schools 
● Social and emotional learning 

 
The written report is enclosed, and Ms. Clouter, Ms. Belsito, and Dr. Lizotte will present information on 
key points at the meeting. 
 
 
 
ACTION RECOMMENDED: 
 
That the School Committee hear the report and take whatever steps it deems necessary in the interests of 
the Shrewsbury Public Schools. 
 
 
 
 
STAFF AVAILABLE FOR PRESENTATION: 
 
Ms. Amy B. Clouter,  Assistant Superintendent for Curriculum, Instruction, & Assessment  
Ms. Margaret Belsito, Director of Special Education & Pupil Personnel Services 
Dr. Jane O. Lizotte, Principal, Sherwood Middle School 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 

Forward Thinking:  
Preparing our students for success in 2022 

A joint report submitted by Mrs. Margaret Belsito, Mrs. Amy Clouter and Dr. Jane O. Lizotte 

Shrewsbury Public Schools        November 29, 2017 

 

  Introduction 

In Shrewsbury, strategic planning mechanisms have long been an impetus for continuous 
improvement. Executed well, an inclusive process allows the district to: 

• anticipate challenges, 
• align priorities,  
• connect with the community, and 
• set and meet ambitious goals. 

Most importantly, the strategic cycle is an opportunity for reflection and renewal. The process 
begins when school communities and other stakeholders look back at the district’s past 
performance. In partnership with Dr. Sawyer and the School Committee, representative groups 
share feedback and frank input. Each plan affords the district the opportunity to consider anew 
how best to prepare our students and staff for the future. In this way, our steps forward are linked 
to past successes and deeply rooted in our core values.  

This three-part report proposes a shared vision for the next five years in three key areas that 
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furthers the important work our educators are doing, aspires to motivate our school communities 
to consider new goals, and affirms the deeply held beliefs that have helped our students and staff 
to become thoughtful, kind, skillful, and engaged contributors to the community.  

 

Background Information 
From 2012-2016, educators in Shrewsbury’s schools centered their work around four strategic 
priorities in service to one goal: ensuring that at every level Shrewsbury’s students received a 
world class education. Our commitment to remaining a high performing school system is 
unwavering. Yet since the completion of our last plan the world has changed, and thus our 
practices must shift accordingly. This document reflects our shared perspectives on where our 
schools should focus over the next five years in order for our students to be successful both 
during that time and beyond their school years.  Simply stated, each of us in turn will aim to 
answer the question, “What are the most important things for students to know and be able to do 
in 2022 and beyond?” 

 

 Social and Emotional Learning 
Dr. Jane O. Lizotte, Principal, Sherwood Middle School 

 

Social and Emotional Learning (SEL) is defined as the process through which people acquire and 
effectively apply the knowledge, attitudes, and skills necessary to understand and manage 
emotions, set and achieve positive goals, feel and show empathy for others, establish and 
maintain positive relationships, and make responsible decisions. SEL focuses on five competency 
areas: self-awareness, self-management, social awareness, relationship skills, and responsible 
decision making. These competency areas are integral to social and emotional learning and are 
believed to be most impactful when practiced across the school day. Research shows that SEL is 
foundational to students’ ability to become knowledgeable, responsible, caring, and contributing 
members of society. Character traits including honesty, self-regulation, self-confidence, hard work, 
empathy for contributing to the safety and benefit of others, personal health and well-being, and 
career and life skills, need to be directly taught, practiced, reinforced, and assessed from 
preschool through high school and beyond. 

 

During the past few months, district leaders, administrators, and faculty representatives from each 
of the district’s nine schools, participated in courses, conferences, book groups, and professional 
development pathways to further explore ways in which social and emotional learning is currently 
being taught and practiced in our schools. The goal of this initial work is to better understand the 
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ways in which adults build relationships with students and collaborate with one another in order to 
provide a well-rounded education that will enhance students’ healthy growth as lifelong learners, 
ethical and democratic citizens, and increasingly competent, self-sufficient individuals who are 
optimistic about the future and prepared to succeed in an ever-changing world. Over 50 
educators attended a conference in Westborough in October entitled, Social-Emotional Learning: 
A Teaching, Learning, and Leadership Opportunity. During the conference, we collaborated with 
one another and members of neighboring districts to learn more about how social and emotional 
learning is happening in our schools and districts. Members of the Shrewsbury group met 
following the conference to identify gaps in teacher practice and student experience, in order to 
make informed decisions about next steps, as we work to close those gaps.  

 

National organizations including the Collaborative for Academic, Social and Emotional Learning 
(CASEL-https://www.casel.org/) advance and promote integrated Pre-K to 12 academic, social, 
and emotional learning for all students. CASEL’s mission is to make social and emotional learning 
an integral part of education from preschool through high school. A recent CASEL report entitled, 
Ready to Lead, A National Principal Survey on How Social and Emotional Learning Can Prepare 
Children and Transform Schools (http://www.casel.org/wp-
content/uploads/2017/11/ReadyToLead_FINAL.pdf), illustrates the connections between 
students' academic achievement and their cognitive, physical, social and emotional well-being, 
claiming that students equipped with SEL skills will become better students now and better adults 
in the future. The report explains, “In today’s environment of increasingly demanding jobs and 
the fraying of American communities, nothing could be more important than to foster, teach, and 
promote the five competencies...they are the attitudes and skills that provide the glue of a 
functioning society, robust economy, and vibrant democracy.” It is important to note that the 
report highlights survey data that further explains, “Principals also believe SEL can have a major 
benefit on students’ academic achievement in coursework (97 percent) and preparing students to 
get to and through college (97 percent).” However, principals and leaders in the field are seeking 
additional evidence of the impact of SEL on academic achievement in order to strengthen the 
case for action. Other organizations, including Boston-based, non-profit, Transforming Education, 
stress the importance of teaching these skills and practices throughout the school day and during 
after-school clubs and activities.  

 

Transforming Education (https://www.transformingeducation.org/) partners with school systems, 
educational organizations, and policymakers, to provide support and guidance on issues related 
to Mindsets, Essential Skills, and Habits (MESH) research, assessment, and practice. Transforming 
Education asserts that assessing students’ MESH competencies provides educators with valuable 
information that helps them understand students’ strengths and identify the areas in which 
students need additional support. Like CASEL, Transforming Education promotes the belief that 
social and emotional learning is an important dimension of schooling and student learning. 

https://www.casel.org/
https://www.casel.org/
http://www.casel.org/wp-content/uploads/2017/11/ReadyToLead_FINAL.pdf
https://www.transformingeducation.org/
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Factors include the cultivation of important traits such as the ability to set and reach goals, the 
capacity to maintain positive relationships and the foresight to make responsive decisions are 
integral to the acquisition of skills and knowledge related to academic achievement. Transforming 
Education reports, “Rigorous longitudinal research has demonstrated that specific 
competencies—such as self-management, social competence, and growth mindset—have 
significant impacts on students’ academic performance, career success, and lifelong well-being.” 
Other organizations including the Rennie Center (http://www.renniecenter.org/), and The Aspen 
Institute (https://www.aspeninstitute.org/), concur with these findings and are committed to 
sharing research, resources, and opportunities with others. 

 

In order to provide an inclusive environment for all students, schools need to identify ways to 
cultivate strong and trusting connections between students and members of the adult community, 
and ensure that these connections are sustained over time. When students (and adults) feel 
connected to others, they feel a sense of belonging and responsibility to the community of which 
they are a part. Research shows that students experience this sense of belonging when they build 
trusting relationships with others. Providing the curriculum, professional development, time, 
support and other resources needed for adults in the school community (educators, parents, and 
community members) is critical. Working in collaboration with the broader community to promote 
healthy student development is imperative, as community engagement is essential to bringing 
about meaningful change and is key to efforts that ensure equity for all students. In order for 
students to become knowledgeable, responsible, and caring citizens, they need opportunities to 
develop the social and emotional skills proven to allow them to thrive academically and prepare 
for challenges beyond school – all of which requires knowledge, understanding, and practice.    

 

Link to Cultivating Connections on Shrewsbury Media Connection: 

https://drive.google.com/open?id=1fjWjgPcdBQOT-WLM9yDzw9G-TPLX1w68 

 

From the Rennie Center-Social and Emotional Learning: Opportunities for Massachusetts, Lessons 
for the Nation. (The full report can be found at renniecenter.org/research) 

 

SEL-focused districts and states identify four major challenges and lessons learned: 

1. Prioritizing SEL 

• Leaders must actively prioritize SEL. 
• Everyone must contribute to the SEL effort. 
• SEL must be tailored to the local context. 

2. Operationalizing SEL 
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• Securing funds is challenging without mandated funding sources. 
• Human capital must be allocated to ensure that SEL is “owned” explicitly and that 

specific people focus on its implementation. 
• Administrators and teachers must build capacity to be able to implement SEL with 

fidelity and ensure sustainability. 
 

3. Integrating SEL into existing work 

• SEL isn’t on the plate; it is the plate. 
• SEL shouldn’t be an added burden or short-term policy. 
• SEL can be part of the larger solution to many challenges. 
• SEL works best when it is aligned with other strategies in the district. 

 

4. Monitoring SEL progress in order to evaluate and improve practice. 

• Adding assessments can create burden. 
• Some level of accountability is necessary for success. 

 
Additional Recommended Resources:  

• The future of education in 5 charts. SEL is part of it. (World Economic Forum) More 
• Video: How school leaders can attend to the emotional side of change. (KQED) More 

 

  21st Century Learning: NEW Rs for Schools 
Amy Clouter, Assistant Superintendent for Curriculum, Instruction, & Assessment 

 
Rigor 
There is clear consensus among educators and researchers alike that in order to be ready for 
college and career, our graduates should have a solid grounding in new competencies.  
Commonly called “the 4Cs”, the new emphasis on critical thinking, collaboration, communication 
and creativity is driving education reform across the country. Here in Massachusetts, changes in 
state assessment practices call for a reexamination of how we group children as well as how we 
measure student growth. Forward thinking school systems are aligning their curriculum units to 
state standards and embracing performance-based assessment. Simply stated, today’s students 
will be asked to recall what they know and tasked with showing how they can apply their skills to 
solve problems. The Massachusetts guide to the 2016 frameworks is clear: “Rigor in teaching and 
learning is achieved by relating conceptual understanding of core ideas (content), practices (skills), 
and application of those to the natural and designed world. Such rigor is how students will be 

https://www.weforum.org/agenda/2016/05/5-charts-that-explain-the-future-of-education
https://ww2.kqed.org/mindshift/2017/10/22/how-school-leaders-can-attend-to-the-emotional-side-of-change/?utm_content=buffer797e5&utm_medium=social&utm_source=facebook.com&utm_campaign=buffer
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able to apply or transfer their school learning to civic, college, and career contexts. State 
standards are explicitly designed to relate these three aspects in learning outcomes; curriculum 
and instruction should do so as well.” (2016 Massachusetts Science and Technology/Engineering 
Curriculum Framework, p.4) Our district can better prepare our graduates for rigor by shifting 
instruction. Today’s teacher must pique student interest with relevant learning issues, enable 
increased access to content knowledge, and couple classroom assignments with learning tasks 
that ask students to evaluate information, wrestle with relevant, “real world” situations and work 
together to solve complex problems. (Wise and McTighe, 2017) Some of these problems will be 
found outside the classroom and perhaps even outside the school community.  

In Shrewsbury, the adoption of the Math in Focus curriculum resulted in extensive work with new 
state standards and mathematical practices district wide. Its inductive approach to problem 
solving helps students develop models as representation of understanding (Ban Har, 2014) At the 
same time, many teachers across the district learned about and applied elements of project based 
learning (PBL) in their classrooms. As part of our strategic priorities members of Shrewsbury’s 
Innovation Team created a blog and resource bank of PBL units and work products, and there are 
several “bright spots” where students and teachers are grappling with these elements. A 
continued emphasis on the 4 C’s and on PBL is recommended so that we can outline a more 
consistent approach. 

Given the significance of the shift in practice, meaningful implementation of new units will take 
time. What resources will be needed to successfully integrate 4Cs teaching and project based 
learning? Ms. Banios’ report from last spring suggests that we should focus first on building 
capacity. She states, “The district is building strong supports for teachers as they explore creating 
deeper learning experiences for their students. This program relies heavily on teacher 
leadership.” In order to increase rigor and access meaningful project based learning 
opportunities, educators need model units of study, collaboration time and continued coaching to 
support their efforts. Yet in our district there are few teacher leaders to do the work of aligning 
and integrating existing curriculum. Given the importance of peer models to adopting “best 
practices”, I respectfully suggest we grow our teacher leader ranks and adjust our curriculum 
review process to facilitate a more efficient means of acclimating students and staff alike to the 
higher expectations our graduates will face in the future, and not just in Math and Science.  

A new structure for curriculum review will help educators to adjust their practice to reflect new 
considerations about what future students should know and be able to do. It’s just as important 
that we reexamine how students learn, and how we can sustain student investment in learning in 
and out of school. (Spencer, 2017) One way to motivate children to serve is to foster community 
connections. For example, students that frequent the library may someday access hubs there to 
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transform community service to service learning. No matter the approach we must carefully 
consider the strengths and needs of individual students, balancing learning supports with 
inclusive practices. To do this well it’s important that we reexamine the way we monitor student 
progress.  

 

In the last five years our teacher teams have implemented the use of common assessments to 
gauge progress towards proficiency in several key content areas. At the same time, educators tell 
us that too often we are collecting information as an exercise in itself. Another task teacher 
leaders might tackle is analyzing district data practices and making recommendations for 
improvements in the way teams use information to inform practice. Similarly, we need to 
reexamine our homework policies to ensure that the work students are assigned is aligned to 
curriculum goals, meaningful to students and conducive to developing healthy study habits.  

 

Relationships  

For the past five years the district has purposefully used the phrase ‘empowering learners’ to 
speak to the hope we hold for students and staff alike. To that end, in the last strategic plan the 
district adopted a new model of professional development that was deliberately structured to 
infuse professional development offerings with the qualities of learning we aspire to provide 
students, namely inquiry, autonomy, choice, reflection and revision. The response from educators 
across levels has been overwhelmingly positive, in part because staff have been able to network 
with other educators to support change efforts beyond their home schools. Further, as part of the 
evaluation process our professional staff use technology as a tool for self-assessment, reflection 
and growth. Given the needs of tomorrow’s graduates, we should consider a similar model for our 
students.  

 

Students in Shrewsbury are well positioned to pivot from learning about what the iPads can offer 
to using their devices to monitor growth and to communicate learning outcomes with an 
audience. Further, web-based platforms can help teachers to create student ‘pathways’ that offer 
our children choice. Providing students with the means to personalize learning will expand their 
opportunities while teaching them to make responsible choices. Finally given the success of our 
investment in technology, leveraging the use of devices to offer blended learning experiences 
and/or enrichment opportunities is a logical next step. (Tucker, 2017) In fact, some teacher teams 
within Shrewsbury have already begun using software tools to connect students across classrooms 
and to facilitate student access to higher level courses. Outside the district, several high schools 
have begun to offer integrated units of study and/or extra credentials to students that can 
demonstrate competencies in more than one content area.  The Seal of Biliteracy in Foreign 
Language is one example to consider. Similarly, in our district there is interest in offering Global 
Studies coursework. In this way, the successful completion of one goal (increased student 
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achievement within a given content areas) may well fuel consideration of another, namely the 
integration of course content. 

 

There is no doubt that the success of the 1:1 technology device initiative has helped grow student 
skills. It’s also evident that youth are highly motivated to share via social media. Often the 
connections that result from this kind of exchange can be disruptive. How can we use technology 
to encourage face-to-face connections in our local community? Already some of our students 
have used their iPads to do good; they’ve created videos to encourage charitable giving and 
platforms to facilitate community service. (Click this link to watch a recent SHS example). As 
connectivity grows, our students access learning opportunities on a global scale. Learning to 
interpret primary sources and to evaluate conflicting information in a diverse environment is 
increasingly important. Interestingly, evidence also shows that future graduates will also need to 
know how to disconnect.  

 

The ability students have to monitor progress using management systems like Schoology and the 
ease with which today’s students navigate their devices has resulted in a new sense of agency. It’s 
important that teachers capitalize on the use of the tool to extend learning beyond the confines of 
the classroom. It’s also true that some students struggle to manage relationships, to limit their 
time online and/or to “unplug” altogether. As we promote the use of technology tools we should 
also be mindful of the impact of screen time and stress on student health. 

 

Reflection, Revision, Resilience 
Much has been written about the many ways technology tools distract us, and it’s important that 
we teach our students how to sustain their focus on learning in the face of competing 
entertainment options. At the same time, anyone wearing a Fitbit or using their phone to monitor 
healthy habits can speak to the potential these same tools have to motivate us, especially the 
reluctant. In a similar way, game-based learning tools help motivate struggling students to 
practice while enabling individuals to see the results of their efforts. 

 

While we are still exploring the potential of technology to elevate instruction and access 
audiences on a global scale, we should explore the use of the tool to foster reflection. Research 
suggests that regular reflection helps students to integrate new learning, to remember concepts 
better and to prepare for new challenges. (Di Stefano, Pisano & Bradley, 2014) In other words, the 
use of tools to capture progress over time can help students to develop a growth mindset and 
encourage students with similar challenges to work together.  

 

https://drive.google.com/file/d/0Bx5uqqoiHQhEbTk4OWQtVy1qQU0/view
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Just as importantly, students must learn to revise their work, much like apprentices learn a craft. In 
the book Leaders of Their Own Learning Ron Berger, Leah Rugen and Libby Woodfin outline 
several approaches teachers can take to encourage children to produce high quality work.  
Models, critique and descriptive feedback can and should drive revision over time. Reflecting and 
revising with help from peers can also provide even our youngest students the opportunity to see 
growth over time and to take pride in perseverance. The clip Austin’s Butterfly is a powerful 
example of this approach in action: https://vimeo.com/38247060 

 

Understanding how to seek and make use of exemplars, how to respond to feedback and even 
how to see failure as feedback are all aspects of what educators term “assuming a growth 
mindset”. What feedback mechanisms would be most successful for students?  How we might 
utilize the technology at our disposal to better facilitate meaningful and timely feedback? How 
can we prepare student to give each other helpful feedback? These are important questions to 
contemplate with staff as we look ahead to new strategic priorities. 

 

  Inclusive Schools 
Margaret Belsito, Director of Special Education & Pupil Personnel Services 

 

When students with varied learning and support needs learn together, they experience better 
academic, social, emotional, behavioral outcomes, relationships, high school graduation rates and 
post-secondary success. We have learned, over the past 30 years of educational research, that the 
philosophy and practice of inclusive schools has varied, not only in Shrewsbury, but across 
Massachusetts. Shrewsbury Public Schools is now entering an exciting time to begin to 
orchestrate a new era of education that will enhance the outcomes for all students. 

 

Inclusive School data indicates for both students with and without disabilities: 

  

• Positive impact on student achievement and self-esteem (Cramer, Nevin, Slazar & Landa, 
2004) 

• Improved test scores on standardized assessments (Hehir, 2012) 

• Decreased referrals for behavioral problems (Schwab Learning, 2003) 

• Increased teacher satisfaction and reduction in feelings of job isolation (Schwab Learning, 
2003) 
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• Better outcomes after high school in the areas of employment and independent living 
(Wagner, Newman, Cameto, Levine, 2006) 

 

As stated in the DESE Educator Effectiveness-Guidebook for Inclusive Practices, Massachusetts 
has a longstanding commitment to providing a high-quality public education to every child, 
regardless of race, ethnicity, socio-economic status, cultural background, sexual orientation, 
exposure to trauma, or disability status. There are persistent gaps in the quality of educational 
opportunities available to students in Massachusetts  [including Shrewsbury Public Schools], 
however, and these gaps are a call to action. As the needs of our students become ever more 
diverse, the importance of fostering inclusive learning environments continues to grow.  

 

Furthermore, a Review of Special Education for the Commonwealth of MA by Dr. Thomas Hehir 
and Associates (9/2014) found the following overarching data points for consideration: 

  

• Finding #1: There were substantial differences in the identification, placement, and 
performance of low-income and non-low-income students with disabilities.  

• Finding #2: Students with disabilities who had full inclusion placements appeared to 
outperform similar students who were not included to the same extent in general 
education classrooms with their non-disabled peers.  

• Finding #3: Inclusive options for students with disabilities in traditional public schools were 
limited after the elementary school level.  

• Finding #4: There were meaningful differences from district to district in special education 
identification, placement, and performance. 

 

In education, the word “inclusion” carries varying definitions which can lead to some confusion for 
students, families, and staff.  To begin to analyze “inclusion” in Shrewsbury, a selection of 
teachers and students were asked these questions: What do you enjoy most about your 
classroom? How do you have high expectations while developing inclusive practices? The 
students made statements about social interactions, small groups in the general education 
classroom and having many teachers. Staff spoke about collaboration, communication, planning 
time, and most importantly, having children stay in the classroom versus being pulled out and 
missing content area instruction.  

 

It is critically important to highlight that inclusive philosophy in education must go beyond the 
needs of students with disabilities, in order to have a system of accessible instruction embedded 
with social, emotional and behavioral supports. We know, too often, inclusion is associated with 

http://www.doe.mass.edu/edeval/guidebook/
http://www.doe.mass.edu/sped/hehir/2014-09synthesis.pdf
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special education and the federal mandate for students with disabilities to be educated in the 
least restrictive environment to the maximum extent appropriate. Interestingly, the federal 
legislation regarding education for students with disabilities does not include the terms ‘inclusion’ 
or ‘inclusive education’, but the Least Restrictive Environment (LRE) under the Individual with 
Disabilities Education Act, serves as the basis for understanding and practice. 

  

Further stated in the Educator Effectiveness Guidebook for Inclusive Practices, inclusion is not 
necessarily a placement or a setting – it involves the implementation of systems and processes 
that allow all students to be educated within an educational community, the impact of which is 
significant. In Massachusetts, students with learning or communication disabilities who are 
educated, full time, in general education settings are nearly five times more likely to graduate 
high school in four years or fewer than are similar students in substantially separate placements. 

  

Keeping in mind, all leaders should bear as much responsibility for student progress and success 
as the educators and related service providers.  Inclusion is not the job of any one educator or 
classroom. The successful creation of inclusive schools begins at district and school levels and is 
made a priority for fidelity of appropriate implementation. The district’s mission, vision and core 
values should be at the heart of this work. 

 

Shrewsbury’s efforts to establish inclusive schools are ongoing. As an example, this year, we have 
a team of educators at each PreK-4 building working on establishing co-teaching practices. In 
these classrooms, co-teaching is a partnering of at least two teachers, with different areas of 
expertise and experience, to provide a more comprehensive, effective instruction to all students. 
In this model, teachers maximize social, emotional and academic achievement for all by utilizing a 
myriad of instructional tools and strategies. These teams have been participating in professional 
development opportunities to strengthen educational practices to deliver differentiated and 
specialized instruction within the general education setting.  In addition, our high school has 
developed a Transitions Program to allow students who, due to a variety of reasons, have not 
been able to access their education. This program allows students to re-enter the high school with 
the support of an adjustment counselor and education coordinator to begin to access demands 
and remain in their community school. These examples of our inclusive educational practices 
highlight how Shrewsbury is maximizing social, emotional and academic student achievement. 
Although this type of work is seen across the district in varying ways, in order to build and grow 
our work, we need to consider the following: 

• Professional development with further exploring consistent co-taught practices 

• Consider potential benefits of hiring educators who hold a subject/level license and a 
special education license 

http://www.doe.mass.edu/edeval/guidebook/
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• Coaching and professional development around specific instructional tools in working with 
Students With Disabilities and English Language Learners  

• Providing differentiation, scaffolding, support, and interventions across all grade levels with 
access and consideration for all learners 

• Using data to monitor progress and make sure time is allotted for collaboration and 
communication with stakeholders 

• Responsiveness to cultural differences by examining things like curriculum; achievement 
gaps; discipline data; family engagement; and hiring of staff  

 

In an inclusive school system, education means that all students are full and accepted members of 
their school, with access to all levels of instruction, and to the community. As Senior Associate 
Commissioner for Accountability, Partnerships and Technical Assistance for DESE, Dr. Russell 
Johnston, recently stated, as a core value, all students, and especially our most vulnerable 
students----inclusive of low-income students, ELL students, students of color, and student with 
and without disabilities----will have access to high-quality educational opportunities and will 
experience high academic expectations to ensure greater equity in outcomes.  

 

An inclusive school values and celebrates differences and similarities of ALL. 

 

Last Words 
Shrewsbury is justifiably proud of our students and staff; their achievements are numerous. 
Moreover, our school communities are supportive of our efforts and eager to connect learning in 
our schools with the development of healthy habits at home. We are fortunate that in this time of 
rapid change so many stakeholders across the district have helped us to shape the 
recommendations in this report by sharing feedback, raising concerns and surfacing priorities. 
Thank you. 
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ITEM NO: VII.  Finance & Operations MEETING DATE: 11/29/17 

A.  Fiscal Year 2018 Staffing Levels: Report 
 
 
 
  
 
BACKGROUND  INFORMATION: 
 
The administration has created a staffing chart to indicate the utilization of staff by position, 
department, and school level. This staffing chart is created while budgets are being developed in the 
spring, and then updated on October 1 of the fiscal year. The report also contains staffing level charts 
for FY 18. 
 
Ms. Malone will provide a summary of the report and answer questions. 
 
 
ACTION RECOMMENDED: 
 
That the School Committee accept the report and take such action as it deems in the best interest of the 
school system. 
 
 
STAFF AVAILABLE FOR PRESENTATION: 
 
Ms. Barbara Malone, Director of Human Resources  



Report to the School Committee: 
2017 Staffing Report 

Effective October 1, 2017 
November 29, 2017 

___________________________________________________________ 
Barbara A. Malone 

Director of Human Resources 
 
Background 
 
As in the past several years the administration has created a staffing chart to indicate 
the utilization of staff by position, department, and school level.  This staffing chart is 
created while budgets are being developed in the spring, and then updated on October 
1 of the fiscal year.  At the end of this report are staffing level charts for FY 18.  
 
We are currently in the process of compiling and reporting October 1, 2017 staffing 
information to the Department of Elementary and Secondary Education.  That 
information is due by December 4, 2017 and will be publicized by the department 
sometime next year.  There are always differences between this staffing report and the 
report to DESE, as the guidelines for state reporting differ from a strict Full Time 
Equivalency (FTE) accounting, which is provided in our own report.  This staffing report 
is the most accurate accounting of staff because it is based on payroll records. 
 
FY 18 Staffing Overview 
 
There are two tables for FY 18 attached with this memo.  One table is based on the 
projected staffing for FY 18, which was included in budget documents for the May town 
meeting.  The second table reflects the actual staffing that was in effect as of October 1, 
2017.  These tables represent the full time equivalency (FTE) for positions in the district. 
All of the toals below reflect actual staffing levels, based on payroll records, on October 
1 of each year. 
 

FY 18 831.25 Positions 
FY 17 809.91 Positions 
FY 16 802.77 Positions 
FY 15 788.23 Positions 
FY 14 717.52 Positions 

 



The information presented during budget development projected a total FTE of 824.31 
positions for FY 18.  As of October 1, 2017 the actual total FTE count is 831.25 
positions, a difference of 6.94 positions.  Each school year there are fluctuations in the 
staffing total on October 1, as our FTE count reflects the actual staffing on that date, as 
well as fluctuations due to changing student needs. 
 
Detailed Staffing Information 
 
Administration: The FTE for administration was projected at 36.19 FTE and the actual 
count on October 1, 2017 was 35.59 FTE.  The Director of Instructional Technology 
shifted from a 1.0 FTE as Director to .6 FTE as a Director and .4 FTE as an Instructional 
Technology Teacher at Shrewsbury High School.  In addition, Sherwood and Oak each 
had a .6 Special Education Director allocated to them, for a total of 1.2 FTE.  We now 
have one 1.0 FTE Special Education Director across both schools.  The -.2 in special 
education administration at the middle school level and -.4 in instructional technology 
administration at the high school level create .6 less FTE on the administration line. 
 
Instructional Classroom: The FTE for Instructional Classroom was projected at 278.67 
FTE and the actual count on October 1, 2017 was 281.57 FTE.  This difference of +2.90 
is comprised of +1.20 shift of Curriculum Coordinators at the middle level to direct 
teaching, and +1.70 for English Language Learners (ELL/ESL) teachers, due to growing 
mandated needs for this population. These FTE were added as long term substitute 
teachers during the FY 17 school year and included in the budget forecast for FY 18. 
 
Instructional Specialist: The FTE for Instructional Specialist was projected at 54.00 FTE 
and the actual count on October 1, 2017 was 54.20.  This difference of +.20 is 
accounted for by the following changes: +.40 in instructional technology for direct 
teaching (subtracted from the administration line above), -.60 FTE of a music position 
which was unfilled on October 1 and has subsequently been filled, +.10 FTE in Art 
added for scheduling purposes, +.20 FTE added in Physical Education for scheduling 
purposes, and +.10 FTE added in Health for scheduling purposes. 
 
Instructional Support: The FTE for Instructional Support was projected at 147.81 FTE 
and the actual count on October 1, 2017 was 145.61.  This difference of -2.20 reflects 
+1.00 moved from the SLP line to the Special Education line and -.80 from the two 
middle education directors who were replaced at 1.0 administration in the first 
administration line (net +.20 on the Special Education line); -1.20 from curriculum 
coordinator shifted to direct teaching under Instructional Classroom, and -1.20 FTE on 



the Speech/Language and OT line where a 1.0 staff was reduced to .80 FTE (-.20) and 
-1.00 from the SLP line to the Special Education line. 
 
Classified Staff: The FTE for Classified Staff was projected at 307.64 FTE and the 
actual count on October 1, 2017 was 314.28.  This difference of +6.64 is comprised of 
-2.31 in the Tutor/Tech Support line. as a tech aide was reallocated to media (-1.0), and 
-1.31 FTE in grant-funded tutor positions which were not filled on October 1, 2017. -2.95 
in staff funded by special education were corrected to the special education line from 
the instructional aide line. +10.50 on the special education line includes +2.95 in the 
staff correction noted above, + 7.55 FTE needed in mandated services for special 
education to support move-in students.  Please note that an additional +6.0 FTE for 
mandated special education services are currently being recruited to support additional 
move-in activity (+4.0) and students aging into the system at the preschool level (+2.0), 
but this activity has occurred since October 1, 2017 and is not included in the chart. 
Note that +1.00 FTE was added on the Media Aide line from the Tutor/Tech support 
line, as explained above. An additional .4 FTE was added to the payroll staff.  This shift 
occurred in 2017 due to increased volume, and funding was included in the budget. In 
addition, as discussed in a school committee meeting earlier this fall, +1.0 FTE has 
been added to central office staff in the human resources area, but that position will not 
start until December 2017, and is therefore not included in the October 1 chart. 
 
Summary 
 
In total the FTE for FY 18 was projected at 824.31 and the actual FTE on October 1, 
2017 was 831.25, resulting in +6.94 FTE for the district beyond the projected FTE.  It is 
important to note that the majority of the change is due to aides needed to meet 
mandated special education needs.  
 
The staffing numbers reflected in the charts do not include employees working in our 
Food Service programs or employees working in the Extended School Care program, 
which are fully funded by program revenues, nor does it include Crossing Guards, or 
Day-to-Day substitutes for incidental absences. 
 
Please note that some of the positions in this report are funded by grants. 
 
The administration is available to answer any questions related to this staffing level 
report. 



FY 2018 FY 2018 FY 2018

Shrewsbury Public Schools Projected Staffing Levels as of Town Meeting May 2017 Actual Staffing Levels as of October 2017

Difference 
Projected/Actual 
Staffing Levels as of 
October 2017 Changes in blue

Position Elem. Gr.5/6 Gr.7/8 H.S. PreK PreK-8 PreK-12 Total Elem. Gr.5/6 Gr.7/8 H.S. PreK PreK-12 Total
Administration
Superintendent 1.00 1.00 1.00 1.00 0.00
Asst. Superintendent for Curriculum 1.00 1.00 1.00 1.00 0.00
Asst. Superintendent for Bus. & Ops. 1.00 1.00 1.00 1.00 0.00
Dir. Special Education 1.00 1.00 1.00 1.00 0.00
Out of District Coordinator 1.00 1.00 1.00 1.00 0.00
Dir. Of Human Resources 1.00 1.00 1.00 1.00 0.00
Principals 5.00 1.00 1.00 1.00 8.00 5.00 1.00 1.00 1.00 8.00 0.00
Asst. Principals 1.00 2.00 2.00 4.00 9.00 1.00 2.00 2.00 4.00 9.00 0.00
Director of Technology 1.00 1.00 1.00 1.00 0.00
Assistant Director Special Ed. 0.00 0.00 0.00
Department Directors 0.00 0.60 0.60 3.80 1.00 5.19 11.19 0.00 0.50 0.50 3.80 1.00 4.79 10.59 -0.60 1.0 Director shifted to .6 Director, .4 Teacher; 2 .6 Spec Ed Directors replaced by 1.0 Director
Athletic Director 1.00 1.00 1.00 1.00 0.00
Subtotal 6.00      3.60       3.60      8.80       1.00      0.00 13.19      36.19      6.00      3.50      3.50      8.80      1.00     12.79      35.59      -0.60

Instructional: Classroom
K-4 Classroom 98.00 98.00 98.00 98.00 0.00
Academic Subjects (5-8) 40.00 40.00 80.00 41.20 40.00 81.20 1.20 Shift of curriculum coordinator time to direct teaching
English/Language Arts 17.40 17.40 17.40 17.40 0.00
Mathematics 16.80 16.80 16.80 16.80 0.00
Science 18.00 18.00 18.00 18.00 0.00
Social Studies 16.40 16.40 16.40 16.40 0.00
Foreign Language 3.70 7.37 11.50 22.57 2.80 7.37 12.40 22.57 0.00
ESL 5.60 1.00 1.00 1.90 9.50 7.20 1.00 1.00 2.00 11.20 1.70 1.7 added for increased ESL needs; funding was budgeted
Subtotal 103.60 44.70 48.37 82.00 0.00 0.00 0.00 278.67 105.20 45.00 48.37 83.00 0.00 0.00 281.57 2.90

Instructional: Specialist
Fam & Con Science 3.00 0.80 3.80 3.00 0.80 3.80 0.00
Technology Education 0.00 1.00 3.00 4.00 0.00 1.00 3.40 4.40 0.40 1.0 Director shifted to .6 Director, .4 Teacher
Music 3.90 2.00 3.50 2.30 11.70 4.30 0.90 3.00 2.90 11.10 -0.60 Unfilled position, which has subsequently been filled
Art 3.90 1.90 1.00 4.40 11.20 3.90 1.50 1.50 4.40 11.30 0.10 FTE added for scheduling purposes
Physical Education 3.70 2.00 3.00 6.00 14.70 3.70 1.60 3.60 6.00 14.90 0.20 FTE added for scheduling purposes
Instructional Technology / VHS 0.20 0.20 0.20 0.20 0.00
Health Education 2.60 1.00 1.00 3.00 7.60 2.70 1.00 1.00 3.00 7.70 0.10 FTE added for scheduling purposes
Jobs for Bay State Graduates 0.00 0.00 0.00
TV Studio 0.80 0.80 0.80 0.80 0.00
Subtotal 14.10 6.90 9.50 22.70 0.80 0.00 0.00 54.00 14.60 5.00 10.10 23.70 0.80 0.00 54.20 0.20

Instructional: Support
Special Education 24.60 13.40 12.40 12.00 10.40 2.00 74.80 23.00 14.00 12.00 12.00 10.00 4.00 75.00 0.20 +1.00 FTE from SLP to Spec Ed, -.80 teaching from 2 middle level direct
Guidance 7.60 7.60 7.60 7.60 0.00
Curriculum Coaches/Coord. 6.00 2.50 3.50 12.00 6.00 1.80 3.00 10.80 -1.20 Shift of curriculum coordinator time to direct teaching
Title I/Reading 1.00 1.00 1.00 1.00 0.00
Media Specialists 1.00 0.50 1.00 1.00 3.50 1.00 0.50 1.00 1.00 3.50 0.00
Adj. Coun/Sch. Psych. 8.00 3.40 3.40 3.00 1.00 18.80 8.00 3.40 3.40 3.00 1.00 18.80 0.00
Speech/Language & OT 9.20 1.60 2.00 1.00 4.00 1.00 18.80 8.20 1.40 2.00 1.00 4.00 1.00 17.60 -1.20 1.0 FTE reduced to .8/ Correction of EE 1.0 moved to spec ed line
Nurse 5.00 1.40 1.91 2.00 1.00 11.31 5.00 1.40 1.91 2.00 1.00 11.31 0.00
Subtotal 54.80 22.80 24.21 26.60 16.40 0.00 3.00 147.81 52.20 22.50 23.31 26.60 16.00 5.00 145.61 -2.20

Classified Staff
Tutors/Technology Support 11.84 2.65 2.00 2.00 9.00 27.49 10.53 1.65 3.00 1.00 9.00 25.18 -2.31 Previous tech shifted to media aide  at SHS; 1.31 grant funded tutors currently posted
Instructional Aides 37.07 1.00 3.30 41.37 38.42 38.42 -2.95 Staff funded by special education moved to special education line
SPED/ABA/COTA/Speech Aide 60.16 38.00 24.08 36.00 25.00 10.67 193.91 69.16 34.80 31.65 36.00 30.80 2.00 204.41 10.50 2.95 moved to this line from Inst Aides; move ins; 1.0 Speech Aide reduced
Media Aides/Paraprofessionals 5.66 1.25 0.58 0.00 7.49 5.66 1.25 0.58 1.00 8.49 1.00 Previous tech shifted to media aide at SHS   
Secretary 6.50 2.00 2.00 7.40 1.00 12.60 31.50 6.50 2.00 2.00 7.40 1.00 13.00 31.90 0.40 Additional .4 added to payroll staff due to increased volume; funding was budgeted
Door Monitor (Security) 1.15 0.60 0.63 0.50 1.00 3.88 1.15 0.60 0.63 0.50 1.00 3.88 0.00
Courier/Athletic Trainer 1.00 1.00 2.00 1.00 1.00 2.00 0.00
Subtotal 122.38 44.50 29.29 47.90 29.30 0.00 34.27 307.64 131.42 40.30 37.86 46.90 31.80 26.00 314.28 6.64

Totals 300.88 122.50 114.97 188.00 47.50 0.00 50.46 824.31 309.42 116.30 123.14 189.00 49.60 43.79 831.25 6.94
*Note that some positions are funded 
independently of the appropriated budget.
For example, some positions are grant funded.



 

 
 

SHREWSBURY  PUBLIC SCHOOLS 
SCHOOL COMMITTEE MEETING  

 
 
ITEM NO: VII.  Finance & Operations MEETING DATE: 11/29/17 

B.  Enrollment Projections: Report 
 
 
 
 
  
BACKGROUND  INFORMATION: 
 
Mr. Patrick Collins, Assistant Superintendent for Finance and Operations, will provide information 
regarding enrollment projections for the district’s student population in future years. 
 
The report includes information on historical and projected enrollment from the New England School 
Development Council and the Shrewsbury Town Manager’s Office, and the data is important for budget 
and future needs planning. 
 
 
ACTION RECOMMENDED: 
 
That the School Committee accept the report and take whatever steps it deems necessary in the 
interests of the Shrewsbury Public Schools. 
 
 
 
STAFF AVAILABLE FOR PRESENTATION: 
 
Mr. Patrick C. Collins, Assistant Superintendent for Finance and Operations  



   Shrewsbury Public Schools 
Patrick C. Collins, Assistant Superintendent for Finance & Operations 

 
 

 

 

21 November 2017 
 
To:  School Committee 
 
Subj:  ENROLLMENT PROJECTION REPORT 
 
 
Background 

 
Enrollment projections are an essential element in short and long-term school planning.  We use enrollment 
projections for capital planning purposes and near-term class size and staff planning.  In Shrewsbury, we 
receive each year an enrollment projection from the Town Manager’s Office.  That projection is a standard 
cohort survival method using a five-year average for each cohort survival ratio.  In addition, as a member of the 
New England School Development Council [NESDEC] we receive an annual enrollment projection from them.  
They used a three-year cohort survival ratio for grades 1-12 and a 1.005% survival ratio for birth to 
kindergarten. 
 
 
Highlights 

 
Since the Town Manager’s Projection does not include Preschool enrollment we will use K-12 enrollments for 
comparative purposes. The chart below depicts both K-12 projections at one-year, five-year, and ten-year 
intervals.  The NESEDEC projection projects modest continued growth at the one and five-year marks while the 
ten-year interval shows a small decline.  The Town Manager projection indicates a very small decline the five 
and ten year intervals. 
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In the following charts we see the K-12 enrollment projections segmented by our current grade configuration.  
For planning purposes for the 2018-2019 school year, we have used the higher of the two projections for each 
grade level with the intent of avoiding “surprises” and also to safely plan for appropriate levels of teaching staff 
to ensure reasonable class sizes. 
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The detailed enrollment projections are included in a related Powerpoint presentation document and I will 
review the details at our upcoming meeting. 
 
Further, we have derived an initial school-based enrollment projection in order to prepare our staff planning 
budget for the 2018-2019 [fiscal year 2019] school year and I will review those details as well.  The school-
based projection for elementary schools will be refined as we progress in the budget process and become 
informed with new information relative to ongoing enrollments for kindergarten and first grade students 
entering our system for the first time along with the level of interest expressed for full-day kindergarten. 
 
Projection Review 

 

It is clear we can have a very high degree of confidence in the one-year projections as both have a 99%+ degree 
of accuracy.  But we should also review past projections to measure longer-term accuracy.  The chart below 
compares the 2008 and 2009 enrollment projection for Fall 2017 against the actual Fall 207 enrollment.  As one 
can see, our actual enrollments significantly exceeded these projections by 700-900 students.  So, during this 
past eight to nine year period we have obviously experienced significant in-migrations and higher than 
projected birth rates.  While the projections in 2008 and 2009 were too conservative, I think the adage that “past 
performance does not guarantee future results” is advised when reviewing this analysis.   
 

 

 

Summary 

 
The enclosed enrollment projections allow us to have a high degree of certainty on staff planning for the 2018-
2019 school year.  The areas with highest potential variability in terms of enrollment are at the K-1 grades and 
grade 9.   
 
As recently reported to the School Committee, we are making steady progress with the Beal School Feasibility 
Study and we know that success with this project will provide much-needed space and relief at all elementary 
schools.  On the near-term horizon is the engagement of the PreK-12 Long-term Enrollment and Space Capacity 
assessment to be conducted by Lamoureux Pagano Associates.  We believe this project will define our space 
needs for the next ten-year period and provide a roadmap for future capital planning. 
 
Finally, we need to be attentive to our growing high school population.  We have significantly exceeded the 
1,700 seat design capacity and as you know the current classroom utilization rate is 96%.  Thus, few options 
exist to manage increased enrollment so we will have to keep a watchful eye on this for 2018-2019 and beyond. 



Enrollment Projections Report 

Patrick Collins 

November 2017 



Methods 

• Town Manager Projection  
– Traditional cohort survival method with five-year 

survival ratios. 

• New England School Development Council 
– Traditional cohort survival method with three-year 

survival ratios for grades 1-12 and a birth to 
kindergarten ratio of 100.6%. 

• Different methods lead to slightly different 
results over time. 



Projection Comparison:  K-12 



Town Mgr. by Grade Span 



NESDEC by Grade Span 



Town Manager Projection 



NESDEC Projection 



NESDEC Projection 



NESDEC Projection 



NESDEC Projection 



Elementary Schools 
 2018-2019 Initial Projection 

Students Clsrms/Sect Avg. Students Clsrms/Sect Avg. Students Clsrms/Sect Avg. Students Clsrms/Sect Avg. StudentsClsrms/Sect Avg.

HDK 190 190 5/10 19

FDK 207 102 5 20 42 2 21 21 1 21 42 2 21

Grade 1 414 55 3 18 91 4 23 127 6 21 75 4 19 66 3 22

Grade 2 450 114 5 23 197 8 25 64 3 21 75 4 19

Grade 3 450 76 4 19 218 9 24 80 4 20 76 4 19

Grade 4 500 101 4 25 203 9 23 93 4 23 103 4 26

Total K 397

Total 1-4 1814 20 22 23 21 21

Totals 2,211      347 17 424 19 745 32 333 16 362 17

School Avg./ClassSchool Avg./Class

Grade 

Level

Proj. 

2018-19

School Avg./Class School Avg./Class School Avg./Class

Spring St.Beal Coolidge Floral Street Paton



Secondary Schools 
 2018-2019 Initial Projection 

Students Sections Avg. Students Sections Avg. Students Sections Avg. Program Students Avg.

Grade 5 489 489 20 24

Grade 6 479 479 20 24 Parker Rd. 155 6/14 11

Grade 7 517 517 20 26 Little Col. (SHS) 30 1/2 15

Grade 8 504 504 20 25 Wesleyan Ter. 56 2/6 9

Grade 9 475 475 NA NA

Grade 10 462 462 NA NA

Grade 11 511 511 NA NA

Grade 12 426 426 NA NA

24 26 NA 11

Totals 3,863      968 40 1,021     40 1,874     NA NA 241

Sherwood Middle Oak Middle High School Preschool Programs

Grade 

Level

Proj. 

2018-19 CR/Sect.

School Avg./Class School Avg./Class School Avg./Class School Avg./Class



Preschool Enrollment Pattern 

Each year the Preschool enrollment grows during the school year 
as students turn age 3 and become eligible for special education 
services.  Enrollment grows by an average of 13% during each 
school year and seats must be available for them. 



Projected v. Actual for 2017-2018 



Projected v. Actual for 2017-2018 



Projected v. Actual for 2017-2018 

-Fall 2008 Assumed annual births in future= 332 
-Fall 2009 assumed annual births in future=308 
-Actual births significantly exceeded projections along with “in-migration” impact. 



Summary Highlights 

• 2018-2019 will see continued enrollment growth of 33-46 
students or .6% to .8%. 

• S.H.S. will continue to experience enrollment growth. 
• S.H.S. will be at all time high enrollment of approximately 

1,863 students. 
• S.H.S. is at 96% room utilization offering only limited 

opportunities to add teaching staff. 
• Given the K-8 projections, it is not likely we will need 

additional teaching staff here. 
• We will likely need to reduce the amount of full-day 

kindergarten seats to accommodate increased kindergarten 
enrollment of approximately 40-45 students. 
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TO:   Dr. Joseph M. Sawyer, Superintendent of Schools, Shrewsbury, MA 
FROM:   Donald G. Kennedy, Ed.D., Demographic Specialist  
DATE:   November 16, 2017 
RE:  Revised Enrollment Projections (dated November 13, 2017)  
 
 
We are pleased to send you the enclosed documents displaying the past, present and projected enrollments for the Shrewsbury School District.  We 
have used the figures given to us by the District and we assume that the method of collecting the enrollment data has been consistent from year to 
year. Included on the final three pages are school-by-school projections. 
 
The primary factor driving the intensity of Shrewsbury’s growth is the number of new families with children of school age who are 
moving into Shrewsbury in recent years - insuring that continued enrollment increases can be foreseen. NESDEC’s enrollment projection 
totals from fall of 2016 data came within 55 students of the actual Grade K-12 enrollment total for fall, 2016 (6,036 projected v. 5,981 
actual). In Grades K-5, 2,685 pupils were projected v. 2,638 enrolled. In Grades 6-8, 1,518 students were forecast v. 1,511 enrolled; 
and at the high school, 1,833 pupils were forecast v. 1,832 actual.   
 
The two factors now at work which will have the greatest effect upon future enrollments are: a. a steady, though slightly smaller, 
number of births to Shrewsbury residents and, b. a buildup to new in-migration - which had slowed, due to the 2008 Recession. The 
students currently in Grades 2-10 were born during a period when Shrewsbury was averaging 404 births per year. More recently (and 
expected over the next 6-7 years) are 348-366 births annually… averaging about 52 births fewer per year.  Hard-hit Connecticut 
experienced an 8.6% decline in births from 2007 to 2009 (in part caused by the economic Recession), the largest decline among the 
six New England states – followed by an 8.1% decline in Rhode Island births, the two states with the highest rates of unemployment 
in the New England region – Massachusetts births declined by only -3.9% over these three years. Economists are forecasting a 
slow-yet-steady recovery from the current rates of unemployment which, in turn, may lead to additional in-migration and births. The 
unemployment rate as of September, 2017 in CT was 4.6%;  RI 4.2%; US non-farm unemployment 4.2%; MA 3.9%; New England 

2017-18 Enrollment Projections 
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average 3.9%; ME 3.7%; VT 2.9%; and NH 2.7% - other nearby states: NY 4.9%; PA 4.8%; and NJ 4.7%. The rate of unemployment 
influences the likelihood of improving real estate sales, residential construction and thus affects the number of new families moving 
into the community – the US unemployment rate was above 10% during the Great Recession of 2008.   
 
The ever-changing relationship between Shrewsbury births and Kindergarten enrollments is displayed on the B-K graph. Shrewsbury, 
over the past seven years, has registered about 98 Kindergarteners for every 100 births (five years previous), a relationship which has 
been increasing. This fall there were 97 Kindergarteners for every 100 births as opposed to only 74 Kindergarteners for every 100 
births in 2009-10. NESDEC’s Kindergarten projections for 2017-18 anticipated 368 children v. 355 enrolled. Next year’s Grade 1 is 
expected to be about 17% larger than the previous year’s Kindergarten class.  
 
 “Hidden Trends” within the district:  Like many nearby communities, Shrewsbury continues to experience fluctuations in 
enrollment and in/out-migration in Grades 1-8. There are additional trends and counter-trends to consider.  More so than other grade 
levels, Grades 1-8 in most districts tend to be quite stable in their numbers. Grades 9-12 are excluded from the calculation as 
there tends to be additional fluctuation for reasons (especially Career and Technical High Schools) having little to do with students 
moving in/out of the community. Regarding the Grade 1-8 stability, if last year the Grade 1-7 total was 3,200 children, then (if no one 
moved in or out) this fall’s Grades 2-8 again would equal about 3,200 – the same cohort of children. Because Grades 1-8 tend to be 
the most stable in total K-12 enrollment, these Grades 1-8 are excellent places to discover “hidden trends” that otherwise might go 
unnoticed and provide a useful yardstick by which to measure a district's tendency toward in-/out-migration.  In the case of 
Shrewsbury, we know that the school district is currently experiencing “net in-migration” of families with school age children. For 
example, the 3,236 children in Grades 1-7 in 2015-16 increased by 125 children to 3,361 students in Grades 2-8 in 2016-17, and the 
3,287 children in Grades 1-7 in 2017-18 increased by 83 children to 3,370 students in Grades 2-8 in 2017-18. This net increase has 
averaged about +54 students per year over the last five years (with increases in five-out-of-five school years). The presence of a mixed 
in-migration trend is evidence of the complexity of enrollments in these unsettled economic times. Analysis of these hidden trends 
provides an additional benchmark by which to assess enrollment trends.  
   
Over the next three years of these projections, PK-4 enrollments are forecast to increase by +45 children; Grades 5-6 to 
increase by +29 pupils; Grades 7-8 to increase by +3 pupils; and the high school level to increase by +34 students (all within 
the next three years – as classes move up the grades. After that point these projections show a decrease in enrollment in 
Grades PK-4 of -8 students, combined with a decrease of -18 students at Grades 5-6; a decrease of -45 students in Grades 7-8; 
and an increase of +34 students in Grades 9-12 – as classes age their way through the grades. That said, it is possible that real 
estate turnover will have increased further, bringing in additional new families - see the “Projections” page. Although the 
Year #1-3 forecast likely will occur, the longer-term future is better viewed as a possible direction which may be affected by 
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consistently improving real estate conditions. That longer-term future also will be affected by the real estate market and the 
number of babies-yet-to-be-born…it is quite likely that the birth numbers will increase as the new families move in. 
 
Will these patterns of increasing enrollments really last for as long as ten years? That is difficult to answer. All projections are 
more reliable for Years #1-5 in the future; and less reliable in Years #6-10 – as some many factors can change. As soon as the 
economy and real estate situation becomes more stable in the region, additional in-migration may occur in Shrewsbury. Many 
communities in the region sold during 2008-2014 only about 60-80% as many homes as in 2003-2007. In the case of Shrewsbury, an 
average of 425 single-family homes were being sold “on the bubble” in 2003-07; this pace declined to only 263 homes sold in 2011 
(62% of the earlier pace). However, 395 homes were sold in 2015 and 394 homes in 2016 – a pace matched in 2017 through 
September. “On the bubble” prior to the 2008 Recession, median sales prices were as high as $404,375 (in 2006), dipping to $321,975 
in 2009; in 2017 the median has risen to $407,500. Condo sales volume, of about 100-105 units, performed similarly. Building permits 
also had slowed as well; see the “Additional Data” table below. As additional families move in, forecasted declines may moderate. 
See the description on Page 4 below regarding “reliability of projections”. The birth numbers used in the projections, through 2015, 
are from the MA Department of Public Health. The “estimated” years, beginning with 2016 are a rolling five-year average, which 
NESDEC has found to be the most accurate method of estimation. Local City/Town Clerks have up-to-date information on local births 
however do not have access to the number of Shrewsbury residents born out-of-state (information which will eventually become 
known to the MA DPH). 
 
The two most difficult grades to forecast in all districts are Kindergarten and Grade 9. The latter is difficult to anticipate, as there are 
so many options for Grade 9 (in vocational or agricultural schools, private or parochial non-public schools, etc.). Kindergarten can be 
difficult to project based upon births alone, as many districts have large numbers of “net move-ins/move-outs” who are ages 1-4. 
Some districts take extra steps to track 3 and 4-year olds with a local census, or report to NESDEC the known number of 4-
year olds in local preschools/nursery schools. The more data, in addition to births, which is sent to NESDEC regarding the 
incoming Kindergarten class, the greater is the chance that “enrollment surprises” will be minimized.  
 
Will many new families be moving into our school district?  Everyday across America, 10,000 “Baby Boomers” celebrate their 65th 
birthday - a phenomenon which will continue for a decade.   New England has a disproportionately large share of these senior citizens, 
many of whom had planned to “downsize” their living arrangements, yet postponed putting homes on the market due to the Great 
Recession.  School enrollments are influenced strongly by the number of real estate sales, as these contribute new families moving 
into many districts.  In over 80% of districts, the number of real estate sales is 4-5 times larger than the number of building permits for 
new residential construction – thus the number of real estate sales often is a more important factor than building permits.  
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In New England, how rapidly will additional homes be placed on the market?  A mid-2014 study using data from the Federal 
Housing Finance Agency, Bureau of Economic Analysis and the U.S. Census Bureau directly links home prices to the “real Gross 
Domestic Product” (GDP) in each of the nine regions in the country. However New England ranks only 7th among the 9 regions in the 
recovery of its regional economy (as measured in “the bubble” prior to the Recession, in “real GDP”).  Comparing the regional 
economies from 2 Quarter of 2007 to 4 Quarter 2013: W. South Central = +18.6% (that is, many jobs are available); W. North Central 
+11.8%; Pacific +7.4%; E. South Central + 5.6%; Middle Atlantic + 5.1%; Mountain + 4.1%; New England +3.4%; South Atlantic + 
2.1%; and E. North Central + 2.0%.  Home sales prices are +14.6% in the W. South Central region (including Texas, Arkansas, 
Louisiana, and Oklahoma) with the strongest “real G.D.P.” v. -4.4% in New England.  Thus, although real estate sales and rentals are 
very strong in some New England towns and cities, there are many senior citizens still refraining from placing their homes on the 
market – as house prices still may be rising.  New England births, however, are likely to remain at low levels, due to the advanced age 
of the New England population. 
 
Continuing Declines Expected in New England’s PK-12 Enrollments 
The US Department of Education, from 2013 to 2025, anticipates changes in PK-12 enrollment of +7.8% in the South; +4.47% in the 
West, -2.7% in the Midwest; and -4.8% in the Northeast. 
 

State Fall 2013 Fall 2025 
Projected PK-12 Decline % Change, 

2013-2025 
CT 546,200 468,600 -77,600 -14.2% 
ME 183,995 161,900 -22,095 -12.0% 
MA 955,739 910,700 -45,039 -4.7% 
NH 186,310 159,100 -52,410 -14.6% 
RI 142,008 133,900 -8,108 -5.7% 
VT 88,690 79,600 -9,090 -10.3% 

 
Source: USDE, National Center for Education Statistics, Projections of Education Statistics to 2025, Table 3, pages 40-41. 

 
Despite overall declines regionwide, NESDEC has found in over 300 sets of enrollment projections during 2016-17 that about 29% of 
the districts are expected to increase their enrollment by some amount over the next decade – with 71% of the districts forecast to 
decline below their 2016-17 PK-12 total enrollments. 
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Historical Public Enrollments 

 
1. After the "YEAR" column can be found the "BIRTHS" column.  The number of births to residents for each of eleven years is displayed.  Note 

any trends, e.g., have births been decreasing? increasing? leveling off?  Kindergarten and Grade 1 enrollments normally are quite responsive to 
these fluctuations.   

 
2. Look down the K and 1 columns, noting the direction of the trend.  This affords a comparison of these classes over a ten-year period.  Add the 

K and Grade 1 enrollments of the first school year recorded, and compare them with the sum of the current K and Grade 1 enrollments. 
 
3. Take the first K class and follow it diagonally to trace its movement to Grade 1, 2, etc. up to its current 10th grade status.  This comparison 

(which can be accomplished for other classes also) gives some measure of the effects of migration in your school district.  If a sixth grade class 
today is larger than it was as a K class six years ago, then net in-migration probably has occurred; if it is smaller, then net out-migration 
probably has occurred. 

 
4. Compare each K class with the previous year's graduating class.  Note which is larger and by what amount one surpasses the other.  Larger 

graduating classes generally reflect declining enrollments; larger K classes generally indicate increasing enrollments. 
 
5. In the "Grade Combinations" section, note the trends of elementary, middle school and high school enrollments.  A significant and consistent 

trend in these summaries usually results in the corresponding trend for projected enrollments.  If enrollments are leveling off in the elementary 
grades after a period of decline, then the secondary enrollments might be expected to continue to decline for several years until the leveling off 
experience has had time to take hold at the secondary grades. 
 

 
 
 
Enrollment Projections 
 
1. Note the trends exhibited in the total K-12 (or 1-12) projection for the next five years as well as the projections for various grade 

Analyzing Your Enrollment 
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combinations.  The trends on this page should generally exhibit a continuation of the trends mentioned above for historical enrollments, 
although the rate of change may be quite different. 

 
2. Look at the births in the most recent years and note whether the trend is up, down, or level.   
 
3. Make similar comparisons as appropriate on this page as were suggested for the "Historical  
      Public Enrollments" page. 
 
PROJECTION METHODOLOGY 
 
Cohort component (survival) technique is a frequently used method of preparing enrollment forecasts.  NESDEC uses this method, but modifies it 
in order to move away from forecasts which are wholly computer or formula driven.  Such modification permits the incorporation of important, 
current town-specific information into the generation of the enrollment forecasts (such as the volume of real estate sales, building permits, in/out-
migration, etc.).  Basically, percentages are calculated from the historical enrollment data to determine a reliable percentage of increase or 
decrease in enrollment between any two grades.  For example, if 100 students enrolled in Grade 1 in 2014-15, increased to 104 students in Grade 2 
in 2015-16, the percentage of survival would have been 104% or a ratio of 1.04.  Such ratios are calculated between each pair of grades or years in 
school over several recent years.   
 
After study and analysis of the historical ratios, and based upon a reasonable set of assumptions regarding births, migration rates, retention rates, 
etc., ratios most indicative of future growth patterns are determined for each pair of grades.  The ratios thus selected are applied to the present 
enrollment statistics for a pre-determined number of years. The ratios used are the key factors in the reliability of the projections, given the validity 
of the data at the starting point.  The strength of the ratios lies in the fact that each ratio encompasses collectively the variables that account for 
increases or decreases in the size of a grade enrollment as it moves on to the next grade.  Each ratio represents the cumulative effect of the 
following factors: 
 
     1. Real estate turnover and new residential construction; 

     2.  Migration, in or out, of the schools; 

     3.  Drop-outs, transfers, etc.; 

     4.  Births to residents; 

     5.  Retention in the same grade. 
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RELIABILITY OF ENROLLMENT PROJECTIONS 
 
Projections can serve as useful guides to school administrators for educational planning.  In this regard, the projections are generally most reliable 
when they are closest in time to the current year.  Projections six to ten years out may serve as a guide to future enrollments, and are useful for 
facility planning purposes.  However, they should be viewed as subject to change given the likelihood of changes in the underlying 
assumptions/trends.   
 
Projections that are based upon the children who already are in the district (the current K-12 population only) will be the most reliable; the 
second level of reliability will be for those children already born into the community but not yet old enough to be in school. A less reliable 
category is the group for which an estimate must be made to predict the number of births, thereby adding an additional variable. See these three 
multi-colored groupings on the “Projected Enrollment” slide/page. 
 
How often do the actual enrollments closely match the NESDEC projections? The research literature reports the closest that enrollment 
forecasters are likely to come to actual enrollments is about 1% variance per year-from-the-known-data. That is, a 1% variance from projection-to-
actual “one-year-out” into the future (2% variance “two-years-out”  … 10% variance “ten-years-out”). NESDEC reaches this “highest possible” 
standard in about 90% of cases. When our NESDEC variance is greater, the reasons often are one of the following: a. imbedded/intervening 
“hidden” variables  (examples: a parochial school closed or other students returned from non-public schools, a charter school opened, the 
Kindergarten program changed entrance age or to extended/full-day, the high school toughened its course credit/graduation requirements, the 
District set new attendance boundaries for elementary schools, or the District had well-publicized budget/referendum academic accreditation 
difficulties); b. the District size was below 500 students, thus subject to fluctuations in total numbers; or c. the District has not done enrollment 
projections on an annual basis. 
 
Annual updates allow for early identification of recent changes in historical trends. When the actual enrollment in a grade is significantly different 
(high or low) from the projected number, it is important (yet difficult) to determine whether this is a one-year aberration or whether a new trend 
may have begun. In light of this possibility, NESDEC urges all school districts to have updated enrollment forecasts developed by NESDEC 
each October.  This service is available at no cost to affiliated school districts. 
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If you would like to extract the information contained in this report for your own documents or presentations, you can use Adobe Acrobat reader to 
convert the desired information to a “snapshot,” which can be inserted into PowerPoint slides, Word documents, etc. Because the snapshot tool 
creates a graphic, the image is not editable. 
 
Steps for Using The Snapshot Tool in Adobe Acrobat Reader: 

1. Click on Edit Menu (earlier versions of Adobe Reader might require you to click on the Tools menu and then choose “Select and Zoom;”); 
2. Choose “Take a Snapshot” (or “Snapshot Tool” in earlier versions); 
3. Click and drag around the text, chart, and/or graphics that you would like to capture: your selection will be copied to the clipboard 

automatically; 
4. Click in the document where you would like the information to appear;* 
5. Give Paste command. 

 
If you have an earlier version of Adobe Acrobat and these instructions don’t work for you, contact your tech support person, or NESDEC and we 
will try to assist you. Telephone (508)481-9444 or ep@nesdec.org. Ask for Carol or Christina. 
 
*You may paste your snapshot onto a PowerPoint slide, onto an Excel sheet, or even into a graphics program to save as a separate graphic file (in 

.jpg or other format), so that it is available for inserting into future documents. 

Using This Information Electronically 
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Birth
Year Births School

Year PK K 1 2 3 4 5 6 7 8 9 10 11 12 UNGR K-12 PK-12

2002 485 2007-08 181 376 439 454 482 454 496 450 485 449 419 404 423 383 1 5715 5896
2003 439 2008-09 196 342 475 456 458 479 456 461 453 488 393 429 390 427 1 5708 5904
2004 469 2009-10 211 348 425 494 465 459 473 435 467 439 421 398 415 390 1 5630 5841
2005 429 2010-11 239 372 427 448 514 472 469 465 436 479 401 416 390 410 0 5699 5938
2006 396 2011-12 243 341 429 457 464 516 485 476 462 443 414 414 413 390 0 5704 5947
2007 364 2012-13 262 364 416 447 474 458 524 465 474 466 408 421 417 412 1 5747 6009
2008 379 2013-14 250 392 399 450 452 480 462 518 490 471 420 406 419 401 1 5761 6011
2009 371 2014-15 234 346 430 430 462 467 487 469 529 478 432 423 409 419 1 5782 6016
2010 332 2015-16 239 355 425 446 439 474 472 500 480 547 413 441 411 403 0 5806 6045
2011 383 2016-17 232 388 418 459 460 462 487 490 511 492 513 428 441 410 0 5959 6191
2012 366 2017-18 237 355 424 437 476 482 464 502 493 516 451 513 429 439 0 5981 6218

Year PK-4 1-4 K-6 K-8 5-6 6-8 7-8 7-12 9-12   Year K-12   Diff.     %
2007-08 2386 1829 3151 4085 946 1384 934 2563 1629 2007-08 5715 0 0.0%
2008-09 2406 1868 3127 4068 917 1402 941 2580 1639 2008-09 5708 -7 -0.1%
2009-10 2402 1843 3099 4005 908 1341 906 2530 1624 2009-10 5630 -78 -1.4%
2010-11 2472 1861 3167 4082 934 1380 915 2532 1617 2010-11 5699 69 1.2%
2011-12 2450 1866 3168 4073 961 1381 905 2536 1631 2011-12 5704 5 0.1%
2012-13 2421 1795 3148 4088 989 1405 940 2598 1658 2012-13 5747 43 0.8%
2013-14 2423 1781 3153 4114 980 1479 961 2607 1646 2013-14 5761 14 0.2%
2014-15 2369 1789 3091 4098 956 1476 1007 2690 1683 2014-15 5782 21 0.4%
2015-16 2378 1784 3111 4138 972 1527 1027 2695 1668 2015-16 5806 24 0.4%
2016-17 2419 1799 3164 4167 977 1493 1003 2795 1792 2016-17 5959 153 2.6%
2017-18 2411 1819 3140 4149 966 1511 1009 2841 1832 2017-18 5981 22 0.4%

Change 266 4.7%

Historical Enrollment By Grade

Historical Enrollment in Grade Combinations Historical Percentage Changes

Shrewsbury, MA Historical Enrollment
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School District: Shrewsbury, MA Revised 11/13/2017

Birth Year Births School 
Year PK K 1 2 3 4 5 6 7 8 9 10 11 12 UNGR K-12 PK-12

2012 366 2017-18 237 355 424 437 476 482 464 502 493 516 451 513 429 439 0 5981 6218
2013 370 2018-19 238 374 414 447 450 496 489 479 511 504 468 460 509 426 0 6027 6265
2014 346 2019-20 239 349 436 436 460 469 503 505 487 523 457 477 456 505 0 6063 6302
2015 328 2020-21 240 331 407 460 449 479 476 519 514 498 474 466 473 453 0 5999 6239
2016 359 (est.) 2021-22 241 362 386 429 474 468 486 491 528 526 451 483 462 470 0 6016 6257
2017 354 (est.) 2022-23 242 357 422 407 442 494 475 501 499 540 477 460 479 459 0 6012 6254
2018 351 (est.) 2023-24 243 355 416 445 419 461 501 490 510 510 489 486 456 476 0 6014 6257
2019 348 (est.) 2024-25 244 351 414 439 458 437 468 517 498 522 462 498 482 453 0 5999 6243
2020 348 (est.) 2025-26 245 351 409 436 452 477 443 483 526 509 473 471 494 479 0 6003 6248
2021 352 (est.) 2026-27 246 355 409 431 449 471 484 457 491 538 461 482 467 490 0 5985 6231
2022 350 (est.) 2027-28 247 354 414 431 444 468 478 499 465 502 488 470 478 464 0 5955 6202

*Projections should be updated annually to reflect changes in in/out-migration of families, real estate sales, residential construction, and births.
Based on an estimate of births  Based on children already born  Based on students already enrolled

  Year PK-4 1-4 K-6 K-8 5-6 6-8 7-8 7-12 9-12 Year K-12   Diff.     %
2017-18 2411 1819 3140 4149 966 1511 1009 2841 1832 2017-18 5981 0 0.0%
2018-19 2419 1807 3149 4164 968 1494 1015 2878 1863 2018-19 6027 46 0.8%
2019-20 2389 1801 3158 4168 1008 1515 1010 2905 1895 2019-20 6063 36 0.6%
2020-21 2366 1795 3121 4133 995 1531 1012 2878 1866 2020-21 5999 -64 -1.1%
2021-22 2360 1757 3096 4150 977 1545 1054 2920 1866 2021-22 6016 17 0.3%
2022-23 2364 1765 3098 4137 976 1540 1039 2914 1875 2022-23 6012 -4 -0.1%
2023-24 2339 1741 3087 4107 991 1510 1020 2927 1907 2023-24 6014 2 0.0%
2024-25 2343 1748 3084 4104 985 1537 1020 2915 1895 2024-25 5999 -15 -0.2%
2025-26 2370 1774 3051 4086 926 1518 1035 2952 1917 2025-26 6003 4 0.1%
2026-27 2361 1760 3056 4085 941 1486 1029 2929 1900 2026-27 5985 -18 -0.3%
2027-28 2358 1757 3088 4055 977 1466 967 2867 1900 2027-28 5955 -30 -0.5%

Change -26 -0.4%

Enrollment Projections By Grade*

Projected Percentage ChangesProjected Enrollment in Grade Combinations*

Shrewsbury, MA Projected Enrollment
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Shrewsbury, MA Historical & Projected Enrollment
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Year Year
2005 2005-06

2013 2013-14
2014 2014-15
2015 2015-16
2016 2016-17
2017 2017-18

Source: HUD and Building Department

K 1 2 3 4 5 6 7 8 9 10 11 12 K-12 TOTAL

n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a Unknown

2017 2017

768

Enrollments
as of Oct. 1

Multi-Units
59

97 Unknown

4
36 206 108

0 121 711

83 893

Residents in Non-Public Independent and Parochial Schools (General Education)

n/a
0 0

22

K-12 Residents "Choiced-out" or in 
Charter or Magnet Schools

The above data were used to assist in the preparation of the enrollment projections.  If  additional demographic work is needed, please contact our office.

93 4 131 n/a
57 0 131

2017 61

K-12 Home-Schooled Students K-12 Choiced-In, Tuitioned-In, & Other 
Non-Residents

2017 27 "Choiced-in"

K-12 Special Education 
Outplaced Students

62

Enrollment HistoryBuilding Permits Issued
Voc-Tech
9-12 TotalSingle-Family

Non-Public
K-12 Total

94

Shrewsbury, MA Additional Data



FY 2018
School Enrollment Projections

1.138 1.060 1.022 1.033 1.009 1.014 1.021 1.008 0.907 1.012 0.995 0.989
 k 1 2 3 4 k-4 5 6 5-6 7 8 7-8 9 10 11 12 9-12 TOTAL* preschool

1998 403 381 365 408 395 1952 354 356 710 328 338 666 241 198 226 254 919 4247 134 4381
1999 359 466 395 391 424 2035 394 352 746 356 328 684 266 234 202 219 921 4386 126 4512
2000 393 420 471 402 399 2085 433 389 822 361 367 728 290 280 245 213 1028 4663 135 4798
2001 385 475 444 469 424 2197 419 427 846 400 364 764 324 296 283 236 1139 4946 131 5077
2002 407 442 483 442 488 2262 428 423 851 426 395 821 343 330 287 274 1234 5168 150 5318
2003 398 484 464 480 464 2290 494 436 930 438 437 875 356 343 324 289 1312 5407 157 5564
2004 384 449 489 464 504 2290 463 492 955 444 441 885 413 360 334 320 1427 5557 174 5731
2005 394 452 466 502 466 2280 502 461 963 486 443 929 425 402 345 344 1516 5688 188 5876
2006 378 440 468 452 507 2245 462 488 950 449 501 950 408 436 388 351 1583 5728 173 5901
2007 376 439 454 482 454 2205 496 450 946 485 449 934 419 404 423 383 1629 5714 181 5895
2008 342 476 456 459 478 2211 456 461 917 453 489 942 393 429 390 427 1639 5709 196 5905
2009 348 426 493 465 459 2191 473 436 909 466 439 905 421 398 415 391 1625 5630 211 5841
2010 372 429 448 515 472 2236 469 465 934 435 479 914 401 417 390 410 1618 5702 241 5943
2011 341 429 457 464 516 2207 485 476 961 462 443 905 414 414 413 390 1631 5704 243 5947
2012 364 416 447 474 458 2159 524 465 989 474 466 940 408 421 417 413 1659 5747 262 6009
2013 392 399 450 452 480 2173 462 518 980 490 471 961 420 406 419 402 1647 5761 250 6011
2014 346 430 430 462 467 2135 487 469 956 529 478 1007 432 423 409 420 1684 5782 234 6016
2015 355 425 446 439 474 2139 472 500 972 480 547 1027 413 441 411 403 1668 5806 238 6044
2016 388 418 459 460 463 2188 487 490 977 511 492 1003 513 428 441 410 1792 5960 232 6192
2017 355 424 437 476 482 2174 464 502 966 493 516 1009 451 513 429 439 1832 5981 237 6218

8 5 4 10 27
Indicates choice student(s)

2018 397 404 450 447 492 2189 486 470 957 513 497 1009 468 456 511 424 1859 6014
2019 363 452 428 459 461 2164 496 493 989 480 517 997 451 474 454 505 1884 6034
2020 345 413 479 438 474 2150 465 503 968 504 484 988 469 456 472 449 1846 5951
2021 358 393 438 490 452 2130 479 472 950 513 507 1021 439 474 454 466 1834 5935
2022 366 407 416 448 506 2143 456 485 941 482 517 999 460 445 472 449 1826 5909
2023 366 417 432 425 462 2102 510 462 973 496 485 981 469 466 442 467 1845 5900
2024 366 417 442 441 439 2105 466 517 984 472 499 972 440 475 464 438 1817 5877
2024 366 417 442 451 456 2131 443 473 916 528 476 1004 453 446 473 459 1830 5882
2025 366 417 442 451 466 2142 460 449 909 483 532 1015 432 458 444 468 1802 5868

Notes:
•1998-2017 are actual enrollments
• Assumed births for 2017-21 were calculated taking the average of the previous four years of recorded births. 

Town Manager's Office
11/15/2017



FY 2018
School Enrollment Projections

Births k b-k survivals
2005 416 2010 372 0.894 k-1 1 - 2 2 - 3 3 - 4 4 - 5 5 - 6 6 - 7 7 - 8 8 - 9 9 - 10 10 - 11 11 - 12 
2006 383 2011 341 0.890
2007 361 2012 364 1.008 2012-13 1.096 1.082 1.011 1.013 1.009 0.989 1.054 0.994 0.901 0.995 0.995 0.964
2008 372 2013 392 1.054 2013-14 1.097 1.078 1.027 1.033 1.015 1.015 1.021 0.976 0.917 1.007 1.007 1.002
2009 367 2014 346 0.943 2014-15 1.228 1.037 1.021 1.026 1.011 1.027 1.023 1.034 0.864 1.021 0.972 0.985
2010 321 2015 356 1.109  2015-16 1.177 1.059 1.031 1.043 1.019 1.017 1.022 1.025 0.938 1.036 1.000 0.998
2011 373 2016 388 1.040 2016-17 1.093 1.045 1.020 1.048 0.991 1.023 0.986 1.010 0.917 1.000 1.002 0.995
2012 326 2017 355 1.089

1.065 Avg 1.138 1.060 1.022 1.033 1.009 1.014 1.021 1.008 0.907 1.012 0.995 0.989
Projections

2013 373 2018 397 1.065
2014 341 2019 363 1.065
2015 324 2020 345 1.065
2016 336 2021 358 1.065

344 Ave
Assumed (249 births through 11/6/2017)

2017 344 2022 366 1.065
2018 344 2023 366 1.065
2019 344 2024 366 1.065
2020 344 2025 366 1.065
2021 344 2026 366 1.065

2 Year Ave

Adjusted for Choice Students (28 total)
Adjusted for Choice Students (27 total)

Town Manager's Office
11/15/2017



 

 
 

SHREWSBURY  PUBLIC SCHOOLS 
SCHOOL COMMITTEE MEETING  

 
 
ITEM NO: VIII.  Old Business MEETING DATE: 11/29/17 
 
 
 
 
 
 
  
 
BACKGROUND  INFORMATION: 
  
 
 
 
ACTION RECOMMENDED: 
 
 
  
 
MEMBERS/STAFF AVAILABLE FOR PRESENTATION: 
 
 
 
  



 

 
 

SHREWSBURY  PUBLIC SCHOOLS 
SCHOOL COMMITTEE MEETING  

 
 
 
ITEM NO: IX. New Business MEETING DATE: 11/29/17 

  
 
 
 
 
 
 
 
BACKGROUND  INFORMATION: 
 
 
 
ACTION RECOMMENDED: 
 
 
 
 
STAFF AVAILABLE FOR PRESENTATION: 
 
 
 
 
  



 

 
 

SHREWSBURY  PUBLIC SCHOOLS 
SCHOOL COMMITTEE MEETING  

 
 
 
ITEM NO: X. Approval of Minutes MEETING DATE: 11/29/17 
 
 
 
 
 
 
 
BACKGROUND  INFORMATION: 
 
The minutes are enclosed.  

 
 

 
 
ACTION RECOMMENDED: 
 
That the Committee vote to approve the minutes from the School Committee meeting held on November 
15, 2017. 
 
 
 
STAFF AVAILABLE FOR PRESENTATION: 
Dr. B. Dale Magee, Chairperson 
Ms. Sandra Fryc, Secretary 
 
 
 

  



SHREWSBURY PUBLIC SCHOOLS 
100 MAPLE AVENUE 

SHREWSBURY, MASSACHUSETTS 
 

MINUTES OF SCHOOL COMMITTEE MEETING 
 

Wednesday,  November 15, 2017 
 

Present:  Dr. Dale Magee, Chairperson; Mr. Jon Wensky, Vice Chairperson; Ms. Sandy Fryc, 
Secretary; Mr. Jason Palitsch; Mr. Patrick Collins, Assistant Superintendent for Finance and 
Operations; Ms. Amy B. Clouter,  Assistant Superintendent for Curriculum & Instruction; and 
Dr. Joseph Sawyer, Superintendent of Schools. 
 
Ms. Erin Canzano, School Committee member, and  Ms. Barb Malone, Director of Human 
Resources, were not in attendance at the meeting. 
 
A complete audio/visual recording of this meeting is available on the Shrewsbury Public Schools 
website. 
 
The meeting was convened by Dr. Magee at 7:03 pm. 
 
 
I. Public Participation 
None. 

 
 
II. Chairperson’s Report & Members’ Reports  

 
Mr. Palitsch noted that SCAPE (Shrewsbury Coalition for Addiction Prevention and Education) 
is hosting, and State Representative Hannah Kane is sponsoring, a presentation by Dr. Ruth 
Potee on Thursday, November 16th at 7pm in the Shrewsbury High School auditorium. Dr. Potee 
will address adolescent brain development and its impact on teen risk taking, including alcohol 
and substance abuse. 
 
Dr. Magee noted that a new episode of School Talk is available online or at SETV Channel 29/329 
HD for Educational Access.  The topic is the Shrewsbury Athletic Fields Turf Project. 

 
 
III. Superintendent’s Report 
 
Dr. Sawyer noted that Shrewsbury Public Schools (SPS) recent ThoughtExchange survey 
enjoyed strong participation by staff and students, and he thanked respondents for sharing their 
thoughts about SPS and potential strategic priorities for the district for the next five years.  He 



also congratulated Calvin Coolidge School students on conducting a successful fundraiser which 
raised approximately $900 for hurricane victims in Puerto Rico. 
 
IV. Time Scheduled Appointments:  
A.   Superintendent’s Awards for Academic Excellence: Presentation  
 
Every year the Massachusetts Association of School Superintendents requests that each 
superintendent, on its behalf, recognize outstanding members of the senior class in each district’s 
high school. Due to the size of the district, Dr. Sawyer is allowed to present the award to two 
students, and he selected Ahana Mukhopadhyay and Albert Xu as this year’s recipients. 
Dr. Sawyer provided highlights of each student’s achievements, and invited them to make 
remarks.  Ms. Mukhopadhyay and Mr. Xu, in turn, thanked family members and school 
personnel who have supported them throughout their educational careers at SPS.  The students 
were then invited up to be recognized the Committee and presented with award certificates. 
 
 
 
B.   Athletics: Annual Report 
 
Mr. Todd Bazydlo, Principal, Shrewsbury High School (SHS) and Mr. Jason Costa, Director of 
Athletics, gave a report on Athletics for 2016-17 that included information on programming, 
unified sports, participation by season and sport, successes (including State Finalists in Football 
and State Champions in Ice Hockey), collegiate participants, support groups (giving thanks to 
SHS Boosters Association and Friends of Shrewsbury Crew), budget, student leadership, athletic 
medical services, and future considerations (expanding programs at high school and middle 
level, new uniforms, and improving facilities). 
 
In response to clarifying questions from  the Committee, they advised that as participation has 
increased, consideration is being given to how to manage more players, make cuts, and 
potentially combine or reconfigure teams. Regarding uniforms, they noted they are changed out 
on a regular cycle with support from Boosters, and added that in some larger school districts, not 
all varsity players dress for games.  Mr. Costa advised that budgeting an additional $10,000 - 
$15,000 per year for uniforms would be a great help to the program.  Mr. Collins added that the 
appropriated budget provide 51% of the Athletics budget, fees provide 45%, and the balance is 
comprised of gate receipts.  
 
C.   Concussions:  Annual Report  
 
Ms. Noelle Freeman, Director of Nursing, and Mr. Walter Hildebrand, Athletic Trainer, 
Shrewsbury Public Schools, gave an annual report on concussions that included an overview, 
statistics, a breakdown by sport, historical data by sport (noting that the overall number of 
concussions dropped significantly over the past two years, with only 11 reported for SHS 
athletes in 2016-17), information on prevention efforts, and a description of the Transitions 
Program at SHS that provides extra support to students with concussions as they transition back 
to the classroom. 



 
In response to questions from the Committee, they advised that the decrease in SHS athlete 
concussions might be related to increased awareness and education, prevention efforts, and 
strength and conditioning exercises.  They also discussed sharing successful techniques with 
other districts, out of school concussions, and issues around the potential for concussions to be 
underreported. Dr. Sawyer noted that Mr. Hildebrand is now an employee of SPS and thanked 
the Committee for their budget support for the position. 
 
 
D.   Nursing: Annual Report; Nurse Substitute Rate: Vote 
 
Ms. Noelle Freeman, Director of Nursing, presented an annual report to the Committee on the 
Department of Nursing that included an overview of the department, data on nurse visits (63,677 
student visits; 1,184 staff visits), and nurse/student ratios.  When comparing SPS nurse/student 
ratios to MA DPH ratios, Ms. Freeman advised that SPS ratio was below the recommended level 
at SHS, Oak and Sherwood Middle Schools, and Floral Street School. She went on to provide 
updates on Tourniquet, CPR, and AED training; stock epinephrine (noting 80% of families opted 
not to send their own supply that year); Screening, Brief Intervention and Referral to Treatment 
(SBIRT) screening; and the upcoming SCAPE presentation on brain development and teen risk 
taking. Ms. Freeman and Dr. Sawyer both offered thanks to an anonymous SPS donor for 
providing funding for training and emergency supplies that paid for staff to receive training at no 
cost to themselves. 
 
In response to questions from the Committee, Ms. Freeman addressed student visits to the nurse 
for mental or emotional health issues; Naloxone usage (one instance so far), dosage issues, and 
replacement cycle; and the  savings to families resulting from the stock epinephrine program. 
 
Next, Ms. Freeman addressed the substitute nurse compensation rates at SPS, noting that the 
current rates of $20/hr for day-to-day substitutes and $30/hr for long term substitutes are 
insufficient for recruitment and retention of quality staff.  She noted that the rate had not been 
adjusted for ten years, and that we are losing nurses to nearby communities that offer higher 
rates. 
 
On a motion by Mr. Palitsch, seconded by Mr. Wensky, the Committee voted unanimously to 
increase the rate of pay for substitute nurses to $30/hour for daily substitute nurses and to a 
maximum of $40/hour, depending on experience, for long-term substitute nurses. 
 
 
 E.  Beal Early Childhood Center Building Project: Report on Site Selection Process & 
Discussion 
 
Mike Pagano and Sean Brennan, representatives of the Architect (Lamoureux Pagano 
Associates) and Paul Queeney, representative of the Owner’s Project Manager (PMA 
Consultants) provided an update on the site selection process of the Beal Early Childhood Center 
Building Project. Mr. Queeney gave an overview of the MSBA process and the project task 



schedule.  Mr. Pagano noted that the choice of a K-Grade 4 grade configuration and the pending 
site selection will drive the design of the building.  He advised that the existing site must be 
evaluated, but added that they are seeking a waiver of that requirement due to significant 
deficiencies at the existing site.  Mr. Brennan noted that the list of desired sites to be studied for 
a potential new Beal School was narrowed from 31, to six, to three - Allen Farm (also known as 
Centech North), Camp Winnegan, and Glavin Center - and added that they vary in terms of 
ownership, use designation(s), and potential state legislation that might be required. 
 
The Committee advised that there were pros and cons for all three sites and  acknowledged the 
importance of location in the decision-making process.  They asked clarifying questions about 
the presence of bedrock at Camp Winnegan and about the ability for students to walk to and 
from school at all three sites, and Dr. Sawyer advised that there was the potential for some 
walkability from local neighborhoods at all three. 
 

 
V. Curriculum 
None. 

 
 

VI. Policy 
A. Revised Policy on Rental & Use of School Facilities: Second Reading & Vote; Rental 
Rates for Future SHS Synthetic Turf Stadium Field: Vote 
 
Policy 851 was recommended for updating to reflect the future rentals of the synthetic turf field. 
A first reading of the changes was held at the School Committee meeting on October 25, 2017, 
and  Mr. Palitsch advised that no feedback had been received from the community since the first 
reading.  Separately, a schedule of rental fees for the synthetic turf field was also presented to the 
Committee for approval. 
 
On a motion by Mr. Palitsch, seconded by Mr. Wensky, the Committee voted unanimously to 
approve the Revised Policy 851 on Rental & Use of School Facilities.  
 
On a motion by Mr. Palitsch, seconded by Mr. Wensky, the Committee voted unanimously to 
approve the rates in the Synthetic Turf Field Rental Rates chart found in the materials provided. 
 
 
VII.Finance & Operations 
A.  Fiscal Year 2018 Budget Status: Report 
 
Mr. Collins provided an update on the status of the Fiscal Year 2018 Budget, which is reported 
in 19 categories. Noting that the district is 30% of the way through the fiscal year (17% through 
the school year), he characterized the budget as stable and noted two highlights:  there are 
currently 97 students budgeted and billed for at Assabet Valley Regional Technical High School; 
there are fewer out of district special education placements and changes in placements than were 
budgeted for. 



 
Dr. Magee noted that Circuit Breaker funding is volatile, phased off by one year, and pays for 
out of district special education fees at rates that are set by the state. 

 
 
VIII.  Old Business 
None. 
 
 
IX. New Business 
None. 
 
 
X. Approval of Minutes 
 
Without objections from the Committee, the minutes of the School Committee meeting on 
October 25, 2017 were accepted as distributed.  

 
 

XI. Executive Session  
None. 
 

 
XII. Adjournment  
 
On a motion by Mr. Palitsch, seconded by Mr. Wensky, the committee voted unanimously to 
adjourn the meeting at 8:59 pm.  
 
Respectfully submitted, 
 
Elizabeth McCollum, Clerk 
 
Documents referenced: 

1. Athletics Annual Report 
2. Athletics Slide Presentation 
3. Concussions Annual Report 
4. Concussions Slide Presentation 
5. Nursing Annual Report 
6. Nursing Slide Presentation 
7. Memo re: Substitute Nurse Rate 
8. Beal Site Selection Report Slides 
9. SC Policy 851 Revision Draft - Philosophy of After-Hours Use 
10. Rental Rates for Future SHS Synthetic Turf Stadium Field Document 
11. FY2018 Budget Status Report 
12. Set(s) of Minutes Referenced Above 



 

 
 

SHREWSBURY  PUBLIC SCHOOLS 
SCHOOL COMMITTEE MEETING  

 
 
ITEM NO: XI. Executive Session MEETING DATE: 11/29/17 

 
 
 
 
 
 
 
BACKGROUND  INFORMATION: 
 
 
 
 
ACTION RECOMMENDED: 
 
 
 
 
 
STAFF AVAILABLE FOR PRESENTATION: 
 
 
 
 
 
 
 
 
 
ITEM NO: XII. Adjournment 
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